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INSIGHT FROM THE AUTHOR 

A child’s first day of school is a big moment for them and their family.  It is such an exciting time! 

To help children reach their full potential during their school years, there are many skills to 

develop. The most important parts of school preparation are by far children’s emotional and 

social skills.    

Furthermore, building children’s resilience, patience, 

conflict resolution and problem solving are the 

quintessential elements of a successful preparation for 

school and life.  

I wish to thank particularly Steph Milner and Lucinda Stott who have assisted 

researching and designing this wonderful resource. Furthermore, I would like to 

acknowledge all early childhood centres and Holistic Approach FDC Educators 

that have shared their insights and knowledge.  

This guide explains the how, what and why of a holistic approach to school 

preparation. The Holistic School Readiness can be adapted to suit individuals, 

will give you hands on ideas for extensions, opportunity for critical reflection 

and most of all inspiration for simple yet impactful activities. 

Alina Dan is a National and 

International Early Childhood 

presenter as well as a renowned Early 

Childhood Business Developer. Alina is 

a strong advocate for children and 

early childhood professionals. Her 

consultancy services cover all aspects 

of early education, including NQF 

Auditing, Compliance, Development, 

EYLF Programming, Team Culture, 

ongoing coaching and mentoring. 
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ACT: Kindergarten  

Children must be five by 30 April to commence in Term 1.  

SCHOOL STARTING AGE 
         How do the compulsory school starting age and requirements differ from state to state in Australia? 

NSW: Kindergarten  

Children must be five by 31 July to commence in 

Term 1.  

 

TAS: Prep 

Children must be five by 1 January to commence in Term 1. 

Children can enrol in a Kindergarten program  the year they turn 5. 

VIC: Prep 

Children must be five by 31 July to commence in Term 1.  

SA: Reception 

Children must be five years and 6 months by January 1 to commence term 1. 

WA: Pre Primary 

Children must be five by 30 June to 

commence in Term 1.  

NT: Transition 

Children must be five by 30 June to commence in 

Term 1.  

Information from:  

https://www.acara.edu.au 

QLD: Prep  

Children must be five by 30 June in the year they enrol. 

Children can enrol in non compulsory Kindergarten programs 

before their prep year. They must be turning 4 by the 30th of 

June in the year they enrol.  
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SECTION I: 

Preparing for school, Preparing for life 
The transition to formal schooling is a big step in a child’s life. It is important that they are 

supported to gain the skills needed for success. School transitions is not only about developing 

cognitive skills, it also has a big focus on being socially, emotionally and physically ready. 
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The big question you’ll often hear being asked 

‘Is my child ready for school?’ 

First we need to clearly understand what being ready for school means. Being ready for school is about whether the child 

can make a smooth transition. There are many skills required for a child to successfully make this transition, throughout this 

document we will be looking at the life skills needed, and how Educators and families can regularly plan and implement 

activities into their daily routine from a young age allowing the child the best possible start to school with the opportunity 

for optimal learning. 

“Early Childhood Educators also help children to 

negotiate changes in their status or identities, 

especially when they begin full time school. As 

children make transitions to new settings 

(including school) Educators from early childhood 

settings and schools commit to sharing 

information about each child’s knowledge and 

skills so learning can build on foundations of 

earlier learning. Educators work collaboratively 

with each child’s new Educator and other 

professionals to ensure a successful 

transition.” (Files.acecqa.gov.au, 2018) 

Every child develops at their own stage and their journey is individual, the 

range in what children learn is huge. What we are focusing on in this 

document are the skills and the sequence of development required to 

increase each child’s strengths in preparation for school and a life long 

journey. 

 The reason why it is so important to start off on the ‘right foot’ is so the 

child can quickly extend on their skills at school. Unfortunately, without the 

right basic skills that are required to start school, children will be trying to 

concentrate on the basic skills while their peers will be extending, developing 

and learning new skills. You only get one chance to start school, let’s create 

the best chance possible for our children’s future learning journey. 
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GETTING READY  
What skills do children need? 

Sense of  

Belonging  

Each individual is unique and everyone needs to feel as though they have a sense of belonging. Knowing 

how to communicate, and self regulation are extremely important to help the child make and maintain 

relationships.  

Independence  

A child needs to be independent at school as they will be expected to be doing things by themselves. Self 

help skills and having the ability to care for themselves is important. Children require determination and 

task persistence. Children need to be able to recognise the need for help and have the confidence to ask for 

assistance.  

Social Awareness  
Children will need to be aware of and have respect for diversity. They will need to engage, compromise and 

understand the social ques and expectations of their peers. Being able to work cooperatively with peers, 

have the skills to negotiate, compromise and play appropriately will be beneficial. 

Sensory 

Processing  

Children need to have the capabilities to be in the zone for learning. Being able to sit for a period of time, 

hold a pencil and be in control of their own body movements will help them be a positive participant in their 

class. There is so much stimulation all around, so being able to accurately process information in an 

environment is vital.  

Language Skills  
Listening and language skills are essential. Expressive language is about using language to ensure the child 

can be understood by others. Receptive language is the ability to understand and comprehend and the 

following instructions. Finally the articulation of words to produce the correct sounds in words.  
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 From an early age, developing a sense of independence will support children through to later life. When 

starting school, it is important that children are able to attempt tasks on their own to help take care of 

themselves. This will not only ensure the child is independent but will also support the 

teacher in the busy routine times. 

Self help skills include: 

Educators and families can support self help skills in everyday practice by: 

  SELF HELP SKILLS  

· Washing own hands · Using the toilet by themselves · Packing bags and taking care of their own 

belongings  

· Dressing themselves · Blowing own nose ·Making good choices with lunch boxes and  

recognising their physical needs  

• Having daily routines 
· Encouraging families to allow children to try on 

their own 

· Setting children up with strategies to reflect 

on their learning and problem solving 

· Having visual prompts to remind 

children 

· Implementing experiences that will give them 

the skills they need to complete tasks 
· Role modelling appropriate behaviours 

· Encouraging children to try on their 

own 

· Giving children many opportunities and time to 

try alone without adult input 

· Being encouraging and enthusiastic with 

children’s attempts  
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EMOTIONAL MATURITY 

Emotions are difficult to understand and express. Children should be 

allowed to feel their emotions and should be supported to express 

them in a positive way. It is vital that adults role model maturity and 

remain calm in all situations. 

Educators and families can support children’s emotional maturity 

in everyday practice by: 

• Helping children to learn how to 
regulate their own behaviours. This 
includes responding appropriately 
particularly to challenges and excepting 
consequences. 

• Creating opportunities for 
independence and safe yet challenging 
spaces where the children can learn 
within their own environment. 

• Responding appropriately at the child’s 
level, being open and available and 
ensuring you are giving the child the 
confidence to ask for help. 

• Giving children opportunities to not be 
winning all the time, building 
understanding and resilience, learning the 
coping ability of not always being first.  
Helping children become active problem 
solvers, learning skills to be competent 
capable children while building resilience. 

• Ensuring your service has some sort of 
routine and transitions throughout the 
day. Children need to have an awareness 
of routines to be able to follow the 
structure of the day at school. Routines 
also help them to feel safe. 

• Talking about feelings. Allowing the 
child to express their feelings “I am 
feeling sad because……”. Taking the time 
to talk to children about a particular 
emotion as it is occurring. Using books 
and role play to support understanding. 
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  SOCIAL INTERACTIONS 

 Connecting with others, having the skills for establishing and maintaining 

 relationships,  and learning the rules of interaction in small groups, large  

 groups and in the wider community will support a child’s transition to school.  

 

Educators and families can support children’s social interactions in everyday 

practice by: 

• Engaging with the community to 

help the children deal with new 

situations. 

• Consistently use manners and greetings displaying 

good role modelling and consistent approaches 

allowing the child to learn skills to develop 

appropriate relationships with adults and teachers. 

• Developing empathy is a great skill 

required for developing and 

maintaining friendships and socially 

being competent. 

• Playing games that help the 

children learn to follow instructions 

and directions. This skill is vital when 

listening to others and knowing how 

to process information. 

• Giving children the opportunity interact and to 

compromise with their peers during play. These skills 

are required for reciprocal relationships. For group 

activities children need cooperative play and 

negotiation skills. 

• Encouraging turn taking and sharing. 

This is a skill that needs to be taught 

so that it can become part of life skills. 

Use visual social stories to assist. 
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      COMMUNICATION AND LANGUAGE SKILLS 

Good communication will allow children to be confident in a classroom situation. Having 

the ability to communicate verbally and non-verbally, listen, process what they are 

hearing and respond will be  valuable skills. 

Communication and language skills are: 

 

 

• Articulation of words • Answering questions • Paying attention and listening 

• Interpreting and understanding 
information, and following instructions 

• Ability to use language in a 
way which is understood  

• Understanding linguistic 
concepts 

• Allowing opportunities for the children 
to follow 2-3 step directions (Can you get 
your water bottle and put it on the table, 
then come and sit on the mat please). 

• Planning intentional games will create 
opportunities for the children to learn 
different concepts while learning through 
play. 

• Role modelling and repeating back 
sentences correctly. As an Educators you 
don’t need to correct the child when they 
use incorrect grammar or sentences. 

• Sharing stories and asking questions. 
Let the children have a chance to re-tell 
the story or share their own stories. Story 
telling is also about sequencing and the 
order in which events happen. 

• Engaging in everyday conversations, and 
role modelling two-way communication 
for consistent language development. 
Taking turns in the conversation, listening 
and responding appropriately. 

• As an Educator, practicing active listening 
to clarify information. This also shows the 
child they have been listened too and if the 
content isn’t correct they have the 
opportunity to repeat the information again. 

Educators and families can support children’s social interactions in everyday practice by: 
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SUPPORTING FAMILIES          

Starting school is such a big process for the whole family. Working in a partnership with the children’s 

family will help make the transition easier. 

When considering the needs of families, it is also important to factor in the feelings of younger siblings. 

They can often feel lost or alone without their older sibling.  

Making them feel special while reminding them that they will get their turn at school soon, will help 

them to feel part of the process. 

• Share your school readiness program with parents. Give them suggestions for how they can follow up at home. Ask them 

what they are doing at home. 

• Have resources available that give them simple tips. 

• Connect with the children’s schools. Follow them on Facebook, read their newsletters and share any important messages that 

• Encourage them to attend orientation programs, and be aware of when they are so you can follow up with how they went. 

• Be open to answering any questions they may have. Be honest with them, especially if you believe their child needs extra 
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      CONNECTING WITH SCHOOL COMMUNITIES           

Being part of a school environment can be daunting for a child. There are so many new sounds, 

bigger groups, fast routines, and bigger risks to take. To prepare them for this change, Educators 

could consider introducing the children to some of the differences as part of their daily routine. 

• Talking about the classroom, the outside play area, the bell, the different teachers, the 

crossing guard, and uniforms is a great place to start. Setting up an imaginative play area 

with dress ups can allow the children to practice what they are learning. Ask the children if 

they have any questions and give them confident and positive answers. Older children can 

support younger children too. 

• Visit the school whenever you can. Many schools have a community playgroup that you 

can be involved in. School pick up and attending events such as assembly or a sports 

carnival will expose the children and get them used to the school routines. Visiting any 

school will help, regardless of if the child will be attending there. Its all about experiences. 

• Consider being part of the bigger community in other ways. Visiting the library, 

community garden;  implementing a community helpers project; or  having community 

incursions will help the children feel a sense of belonging to their communities. 
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      GUIDELINES 
       Early Years Learning Framework: How does it link? 

Transitions are an important aspect of our regulations and guidelines. 
Belonging, Being and Becoming: The Early Years Learning Framework for Australia states: 

‘The aim of this document is to extend and enrich children’s learning from birth to five years and through the transition to 
school’ (Page 5). 
Continuity of learning and transitions practice supports curriculum decision making: 
‘Children bring family and community ways of being, belonging and becoming to their early childhood settings. By building on 
these experiences Educators help all children to feel secure, confident and included and to experience continuity in how to be 
and how to learn. 
Transitions, including from home to early childhood settings, between settings, and from early childhood settings to school, 
offer opportunities and challenges. Different places and spaces have their own purposes, expectations and ways of doing 
things. Building on children’s prior and current experiences helps them to feel secure, confident and connected to familiar 
people, places, events and understandings. Children, families and early childhood Educators all contribute to successful 
transitions between settings.  
In partnership with families, early childhood Educators ensure that children have an active role in preparing for transitions. 
They assist children to understand the traditions, routines and practices of the settings to which they are moving and to feel 
comfortable with the process of change. 
Early childhood Educators also help children to negotiate changes in their status or identities, especially when they begin full-
time school. As children make transitions to new settings (including school) Educators from early childhood settings and 
schools commit to sharing information about each child’s knowledge and skills so learning can build on foundations of earlier 
learning. Educators work collaboratively with each child’s new Educator and other professionals to ensure a successful 
transition.’ (Page 16).  
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What outcome or goal do we seek? How could we get to this outcome? 

Children to be empowered learners a. Children to love learning through fun experiences 
b. Children to be presented with achievable challenges 
c. Children to lead learning and Educators to follow children’s interests 

Children to be strong in their 
emotional wellbeing 

a. Educators to support children to understand their emotions 
b. Educators role modelling 
c. Experiences that promote problem solving, resilience, independence. 

Children to be strong in their social 
wellbeing 

a. Educators to support children to learn to interact respectfully with others 
b. Educators role modelling 
c. Environment set up in ways to encourage collaborative learning 
d. Educators offer many opportunities for children to interact with others, particularly in the community 

Children to be capable with physical 
activities 

a. Children to be given many opportunities to become confident with moving around the environment 
b. Children encouraged to be independent in their self help skills 
c. Children to develop risk management skills and understand safety  

Children to be able to communicate 
their needs 

a. Children to develop language skills through experiences and every day conversations 
b. Reading 
c. Children to recognise their needs and be praised for communicating 
d. Routines to be used as learning opportunities 

Families to feel supported a. Resources available 
b. Open communication and children’s learning journey to be shared 
d. Open and inviting environment 

Transition journey to be recorded 
and reflected on 

a. Educators to consistently program and reflect 
b. Observations to be shared with Consultants and families 
c. Resources to be created/shared for programming  

EDUCATOR GOALS 
What goals and strategies could be considered when preparing your school readiness program? 
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SECTION II: 

HOLISTIC SCHOOL READINESS EXPERIENCES 
The first 5 years of a child’s life have such a great impact on their development. It is important 

that Educators take a holistic approach to the children’s learning and allow plenty of time for 

developing skills through play and experiences. A school readiness curriculum can start from a 

young age and continue throughout their care journey. 
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EARLY YEARS LEARNING 
FRAMEWORK 

LEARNING OUTCOME 1: 

 
Developing children’s 

sense of identity 
supports school 

readiness 

Establish and maintain relationships, and 

show interest in interacting with others 

Be open to and persist when 

faced with challenges 

Demonstrate increasing 

capacity for self-

regulation 

Feel recognised and respected for 

who they are, and share their 

feelings and opinions 

Have a strong 

sense of self 

Develop a sense 

of agency 
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1. All About Me 

Stage I: 

Prepare the experience 

Stage II:  

Implementation 

Stage III:  

Pedagogical Competency 

Resources  

(WHAT?)  

• Paper bags 

• Letter for parents 

 

Environment 

• Area for display 

 

Process 

(HOW?) 

• Children and parents fill a paper bag with 

things from home that are special to them. 

This can include photos of their families and 

a story behind the items. 

• These items can be shared at group time. 

Encourage the children to share why the 

item it special to them. 

• Encourage the children to help you create a  

display in a special place at your service 

where the children can look at their special 

items and share them with their peers. 

  

Predicted Learning Outcomes 

(WHY?) 
• Develop a feeling of being respected and 

recognised as an individual as well as a strong 

sense of identity. 

• Children are able to share their own family culture 

with the other children and Educators 

•  Sharing personal achievements and celebrations 

with peers. 

• Shared Identity: promoting a strong sense identity 

and connectedness to others. 

• Teaches children to respect similarities and 

differences in others.   
 

 Provocation (Educator’s Voice) 

• How many people are in your family? 

• How do you feel when you think about your 

item? 

• What things to do you like to do at home? 

Reference 

Urie Bronfenbrenner (1979) believed that children’s 

development was affected by environmental and 

societal influences. His theory stated that the 5 

environmental systems, and the relationships between 

them, shape a child’s development. He stressed the 

importance of not only the child’s immediate 

environment but also their extended environment.  

Tiny Tots Retreat 

Educator: Maxine Burr 
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Stage IV: 

Possible Extensions 

Stage V: 

Critical Reflection 

Experiences to scaffold learning 

(WHERE?) 

• Body tracing 

• Putting on a talent show 

• Family photos and voices- What makes …… special? 

• Name recognition activities 

• Photo and name puzzle 

• Clay art self portraits 

• Painting self portrait on a mirror 

 

Family’s Understanding 

Contribution towards school readiness 

(WHY?) 

• Children will develop a strong sense of belonging, helping them 

feel secure when transitioning between services. 

• Children will feel comfortable sharing about their home lives. 

• Children will learn to react positively to differences and show an 

interest in others. 

   

  

• What cultural approaches could be extended upon? 

• How could community partnerships become part of’ All About Me’? 

• How could the children’s voices be added? Were their ideas and 

interests explored? 

• How am I able to reflect on the family’s involvement for future 

planning and building stronger partnerships with families? 

• What do I expect to achieve within my community? 

• Do I understand and am I aware of my community trends, changes or 

directions? 

• What can be done to create a sense of belonging for families?  

  
  

  

  

  

  

  

  

  

  

  



 22 

This document is property of Alina Dan Consultancy 

2. Dressed for School 

Stage I: 

Prepare the experience 

Stage II:  

Implementation 

Stage III:  

Pedagogical Competency 

Resources  

(WHAT?)  

• School uniforms 

• Hats 

• School bags 

• Lunchboxes 

• Pencils 

• Books 

• Home readers 

• Clipboards 

 

Environment 

• Indoors or outdoor dramatic play 

learning environment 

 

Process 

(HOW?) 

• Gather children in a circle and prompt 
conversations ask the children questions to 
gather information about what the child 
knows about school. 

• Brainstorm ideas draw a mind map. 

• Put the ideas into practice – design a 
classroom space using the children’s ideas. 

• Have the school uniforms available (ask 
families to bring in old uniforms if possible), 
encourage self help skills when dressing. 

• Allow the children to role play expressing 
their emotions and understanding their 
world through imaginative play. 

  

Predicted Learning Outcomes 

(WHY?) 
• Stimulating play based learning 

• Expressing emotions and different identities 
through dramatic play 

• Establishing community connections 

• Representation of self 

• Enhancing fine motor skills and coordination 

• Developing social interactions – cooperative play, 
communication skills 

• Vocabulary extension 

• Stimulating cognitive skills 

• Partnerships with families 

  

 
 Provocation (Educator’s Voice) 

•  What does a teacher say? 

• How do you feel when you think about 

going to school? 

• What are you most excited to do at school? 

 

Reference 

Piaget’s theory suggest that play is a way for children to 

unify experiences, knowledge and understanding. 

Children in the preoperational stage (2-7 years) benefit 

from having hands on play and pretend to organise  

their ideas and learning. 
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Stage IV: 

Possible Extensions 

Stage V: 

Critical Reflection 

Experiences to scaffold learning 

(WHERE?) 

• Prepare a social story ‘A Day at School’ 

• Dress – up days 

• Sharing photos of family members at school 

• ‘Is that my school?’ – Add school logos and emblems and see if 

children are about to recognise the symbols. 

• School visits – developing a sense of connection and belonging 

within the community 

• Attending special events or assemblies at the school 

 

Family’s Understanding 

Contribution towards school readiness 

(WHY?) 

• Through role play children are able to practice skills they will need 

for the classroom  

• Children are able to express their fears and concerns though play 

• Children will become familiar to the school setting 

  
  

 

 

  

  

  

• What did the children already know about school? 

• What new information did I discover from the children sharing their 

knowledge? 

• How can my service make connections with the child’s school to 

assist with the transition to school? 

• Does the school have specific goals for the children and if so how 

could these be incorporated into my curriculum? 

• What links are in place with local schools to assist with the school 

transition process?  
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3. What makes me a star? 

Stage I: 

Prepare the experience 

Stage II:  

Implementation 

Stage III:  

Pedagogical Competency 

Resources  

(WHAT?)  

• Paper 

• Pens 

 

Environment 

• Indoor, quiet space 

• Display area 

Process 

(HOW?) 

• At group time, ask children to think about 

what they are good at and what makes 

them great. 

• Record their answers and encourage them 

to create some artwork to help them 

display them around the room for future 

reflection.  

Predicted Learning Outcomes 

(WHY?) 

• Developing a sense of achievement 

• Developing confidence 

• Developing sense of self 

• Feeling respected for who they are 

• Positive reinforcement of behaviours 

• Secure relationships between Educator and child 

• Leading into goal setting 

 Provocation (Educator’s Voice) 

• I think you do  …. really well. 

• What do you think Mum and Dad think you 

are good at? 

• How do you feel when you learn something 

new? 

• What would you like to get good at? 

 

• Questions to add family voices.  

How would you describe your child in 3 words?   

What is your child’s favourite activity outdoors? 

What is your favourite family activity?  

Reference 
Individual differences in personality and feelings of self-
worth can influence a child’s approach to social 
situations and academic achievement. Children with 
positive perceptions of themselves have the best social 
and academic outcomes, perhaps because they focus 
on success and aren’t deterred by failure. Parents can 
help their child develop positive self-esteem by reacting 
positively to them and their achievements, and helping 
them to overcome negative events. 
Psychologists think parents can also shape children’s 
self-worth right from birth: when they provide a 
positive response to an infant’s actions it provides them 
with their first experiences of having a positive impact 
on the world. (http://theconversation.com/how-do-
children-develop-a-sense-of-self-56118, 2018) 

https://www.ncbi.nlm.nih.gov/pubmed/21942279
https://www.ncbi.nlm.nih.gov/pubmed/21942279
http://www.zerotothree.org/child-development/social-emotional-development/tips-on-helping-your-child-self-confidence.html?referrer=https://www.google.co.uk/


 25 

This document is property of Alina Dan Consultancy 

Stage IV: 

Possible Extensions 

Stage V: 

Critical Reflection 

Experiences to scaffold learning 

(WHERE?) 

• Goal setting 

• Self Portraits 

• All about me project 

• Extending on interests 

• Getting parent input 

• Growth mindset 

 

Family’s Understanding 

Contribution towards school readiness 

(WHY?) 

• Developing positive sense of self will help children feel confident 

and approach new challenges with ease. 

  
  

 

 

  

  

  

• How do I ensure the language I use focuses on  positives rather than 

negatives? 

• How do I ensure I set children’s goals as achievable challenges? 

• How do I communicate the children’s skills with their families? 

• How can I record family contributions to ‘What makes me a star?  
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4. Self Portraits 

Stage I: 

Prepare the experience 

Stage II:  

Implementation 

Stage III:  

Pedagogical Competency 

Resources  

(WHAT?)  

• Mix media 

• Mirror 

 

Environment 

• Space for creating individually 

• Display area 

Process 

(HOW?) 

• Invite the children to look at themselves in 

the mirror. 

• Encourage them to identify their features. 

• Ask them to draw/paint what they see. 

• Follow up with talking about how their self 

portrait is different to their peers. 

Predicted Learning Outcomes 

(WHY?) 

• Expressing themselves 

• Experimenting with different media 

• Reflecting on what they see 

• Developing a confident and knowledgeable sense 

of self 

• Reacting positively to differences 

• Learning about inclusive practices 

• Celebrating uniqueness 

 Provocation (Educator’s Voice) 

• What colour are your eyes? 

• Is your hair curly or straight? 

• Your friend has brown hair, even though 

you look different, you are  still great 

friends. 
 

Reference 

Malaguzzi and Musatti (1996), Pelo (2007) believe that 

self-portraiture is deeply connected to children’s 

identity perceptions. ‘A self-portrait is an intimate bold 

declaration of identity. In her self- portrait, a child 

offers herself as both subject and artist. When we look 

at her self-portrait, we see a child as she sees herself. 

The story of self-portrait work is a tender story to 

tell.’ (https://www.rootsandwingsfc.com/, 2018) 
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Stage IV: 

Possible Extensions 

Stage V: 

Critical Reflection 

Experiences to scaffold learning 

(WHERE?) 

• Loose parts portraits 

• Nature portraits 

• Learning about the body 

• Families 

• Diversity 

• Opposites 

• Feelings, reading behaviours 

 

Family’s Understanding 

Contribution towards school readiness 

(WHY?) 

• Knowing who they are and how they belong in their world will 

support children to feel safe, secure and confident. 

  
  

 

 

  

  

  

• How do I ensure children learn respect for diversity? 

• How do I encourage children to recognise themselves? 

• What can be done to create a sense of belonging for families?   

• How much do I really understand about my families cultures and 

beliefs?  

 

  
  

  

  

  

  

  

  

  

  



 28 

This document is property of Alina Dan Consultancy 

5. Putting on a show 

Stage I: 

Prepare the experience 

Stage II:  

Implementation 

Stage III:  

Pedagogical Competency 

Resources  

(WHAT?)  

• Puppets/Theatre 

• Dress ups 

• Music 

• Stories 

• Chairs 

 

Environment 

• Space for “stage” 

Process 

(HOW?) 

• Set an area up with resources for 

performing. 

• Encourage children to tell stories or sing 

songs for each other. Role model to get 

them started. 

• Put on some music for dancing and singing. 

• Role model appropriate audience 

behaviour. 

• Praise children’s efforts. 

Predicted Learning Outcomes 

(WHY?) 

• Develop confidence 

• Learn to be open to new challenges 

• Communicate with confidence and purpose 

• Express ideas 

• Use rhyming and story telling to practice language 

• Practice being a good community member 

• Explore different identities 

 Provocation (Educator’s Voice) 

• Have you been to a show before? 

• What could you do if you feel nervous? 

• What is your favourite song? 

 
 

Reference 

According to Albert Bandura, self-efficacy is "the belief 

in one’s capabilities to organize and execute the 

courses of action required to manage prospective 

situations." In other words, self-efficacy is a person’s 

belief in his or her ability to succeed in a particular 

situation. Bandura described these beliefs as 

determinants of how people think, behave, and feel. 

(https://www.verywellmind.com/what-is-self-efficacy-

2795954, 2018) 

https://www.verywellmind.com/albert-bandura-biography-1925-2795537
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Stage IV: 

Possible Extensions 

Stage V: 

Critical Reflection 

Experiences to scaffold learning 

(WHERE?) 

• Show and tell 

• Reading stories to each other 

• Excursion to a performance 

 

Family’s Understanding 

Contribution towards school readiness 

(WHY?) 

• Being confident will allow children to try new things 

• Children will be familiar with listening and showing respect to a 

performer which supports listening to the teacher in the classroom 

and others during assembly 

  
  

 

 

  

  

  

• Do I role model self confidence to the children? 

• How do I encourage them to talk to themselves positively? 

• Do I allow children time to role play? 

• Do I use expression when reading and singing with the children? 

• In what ways do I model appropriate behaviours to help children with 

conflict resolution and effective communication with others?   
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EARLY YEARS LEARNING 
FRAMEWORK 

LEARNING OUTCOME 2: 

 
Connecting with and 

contributing to a 
child’s world supports 

school readiness 

Understand the rights and responsibilities 

necessary for active community participation 

Learn to read 

behaviours of 

others  

Think critically about fair 

behaviour and understand 

inclusive practice 

Participate in cooperative play 

and show concern for others 

Work collaboratively with 

others to solve problems 

Respond 

positively to 

differences 
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6. Our World 

Stage I: 

Prepare the experience 

Stage II:  

Implementation 

Stage III:  

Pedagogical Competency 

Resources  

(WHAT?)  

• World Globe 

• Map 

• Atlas 

 

Environment 

• Table   

Process 

(HOW?) 

• Invite the children over to the table/floor. 

• Discuss the world globe and ask the children 

open-ended questions about the world, 

what they see and discover what they 

already know about their world. Allow the 

children to point to a country or continent 

and let the children know the name. 

• This activity should be available and 

accessible to the children having ongoing 

access and can regularly revisit the world 

around them. 

  

Predicted Learning Outcomes 

(WHY?) 
• Discovering cultural diversity 

• Appreciation for similarities and differences 

• Partnerships with Families - invite members of the 

family of other cultures to share activities 

• Developing an understanding and having an 

awareness of other cultures 

• Language, literacy and communication 

  

 

 Provocation (Educator’s Voice) 

• Do you have any family that live in different 

places around the world? 

• Have you been on a holiday to a different 

country? 

• What do you think it would be like living in a 

country with very cold weather? 

• What language do you speak in your house? 
 

Reference 

‘Education must, be not only a transmission of culture 

but also a provider of alternative views of the world and 

a strengthener of the will to explore them.’  

 - Jerome Bruner 

Bespoke Family Day Care, Berry 

Educator:  Kristy McCormack 

Montessori Inspired Curriculum 
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Stage IV: 

Possible Extensions 

Stage V: 

Critical Reflection 

Experiences to scaffold learning 

(WHERE?) 

• Passport around the world - create your own passport with the 

children visiting different countries and exploring cultures 

• Animals around the world 

• Types of houses 

• Flags 

• Children around the world 

• Weather conditions 

• Food 

• Celebrations 

• Global music 

• Decorate the room in traditional cultural themes 

• Add a suitcase with a selection of cultural traditional items from 

that country 

• Learn how to say hello in other languages 

 

Family’s Understanding 

Contribution towards school readiness 

(WHY?) 

• Having knowledge of their world will help children react positively 

to diversity 

• Discovering other cultures will develop a child’s sense of self 

through thinking about their own culture.  

• In what ways are you developing positive attitudes towards cultural 

differences? 

• How do I gain knowledge of different cultural practices and world 

views within the service? 

• How do I provoke community learning via my environment? 

• How can I bring the community in? 

• What systems and or processes do I have to build relationships within 

the community?   
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7. Local Community Pictures 

Stage I: 

Prepare the experience 

Stage II:  

Implementation 

Stage III:  

Pedagogical Competency 

Resources  

(WHAT?)  

• Pictures of local community 

buildings (including schools, places 

you visit on excursions) and world 

landmarks 

• Pictures of children  

• Blocks 

• Loose parts 

 

Environment 

• Construction area or small world 

play area 

Process 

(HOW?) 

•  Use pictures of landmarks to make a book 

or stick on to individual blocks. Ask the 

children if they recognise any of the 

buildings. 

• Create people blocks by sticking full length 

photos of the children onto blocks. You 

could include local community members 

too. 

• Encourage the children to build the 

buildings and use the resources for 

imaginary play. 

• Discuss the local community. 

Predicted Learning Outcomes 

(WHY?) 
• Connecting with local community 

• Sense of belonging 

• Build on social experiences 

• Familiarity to school 

• Become aware of similarities and differences 

between people 

• Collaborating with others 

• Exploring different roles 

• Family Input 

• Sharing about home life 

 Provocation (Educator’s Voice) 

• Have you seen this place before? 

• Where is this person going today? 

• What will they see when they get there? 

Reference 

Strong links with the local community also provide 

Educators with invaluable information and resources. 

By drawing on community knowledge and expertise, 

Educators are better able to understand the children 

and families with whom they work, and better able to 

provide children with learning experiences that are 

meaningful and relevant to their lives. 

(earlychildhoodaustralia.org) 
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Stage IV: 

Possible Extensions 

Stage V: 

Critical Reflection 

Experiences to scaffold learning 

(WHERE?) 

• Excursions 

• Mapping 

• Small world play 

• Design and architecture 

• Around the world 

• I like to visit survey 

 

Family’s Understanding 

Contribution towards school readiness 

(WHY?) 

• Becoming familiar with the local community will help children feel 

safe and secure 

• Do I connect with our local community? 

• How do I accommodate children that live in different communities? 

• How do I find out about the children’s communities? 
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8. Friendship Responsibilities and Room Values 

Stage I: 

Prepare the experience 

Stage II:  

Implementation 

Stage III:  

Pedagogical Competency 

Resources  

(WHAT?)  

• Pens 

• Paper 

 

Environment 

• Area to display 

• Space for sitting as a group 

 

Process 

(HOW?) 

•  Sit down with the children and explain to 

them what group rules are. Let them know 

that rules need to be followed to keep 

everyone safe and happy. 

• Ask them open ended questions. Prompt 

responses with why and how questions. 

• Display their answers around the room for 

future reflection and to refer to. 

Continuously add answers as the children 

think of them. 

Predicted Learning Outcomes 

(WHY?) 
• Understanding  the importance of being a good 

community member 

• Risk management 

• Reflection 

• Collaborating with others 

• Respectful relationships 

• Care for others 

 Provocation (Educator’s Voice) 

• What rules do you follow at home? 

• What does a good friend do? 

• How can we keep everyone in our room 

safe? 

• How  do we like to feel? 

• What is important to you? 

Reference 

Started by parents in Reggio Emilia, Italy after World 

War II, the parents believed that a new better approach 

to teaching their children was required. The program 

they developed emphasised respect, responsibility and 

community involvement. (https://www.tsc.nsw.edu.au/

tscnews/what-is-the-reggio-emilia-philosophy) 
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Stage IV: 

Possible Extensions 

Stage V: 

Critical Reflection 

Experiences to scaffold learning 

(WHERE?) 

• Community Rules 

• School Rules 

• Safety signs 

• World culture 

 

Family’s Understanding 

Contribution towards school readiness 

(WHY?) 

• Rules are part of school life. It is important that children learn to 

adapt to rules and respect the views of others. 

• How do I enforce rules with children of all ages? 

• How do I ensure my own children follow rules during care time? 

• Do I encourage children to manage their own risks? 

• Do I allow children time to resolve their own problems? 

• How do I communicate rules to families? 

• What behaviour management strategies do I believe in? 

• How do I accept when families rules differ from mine? 
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9. Look What I Can Do! Understanding Expectations 

Stage I: 

Prepare the experience 

Stage II:  

Implementation 

Stage III:  

Pedagogical Competency 

Resources  

(WHAT?)  

• Photo board 

• Camera 

 

Environment 

• This experience can be all over the 

environment 

 

 

Process 

(HOW?) 

• Brainstorm with the children and ask 

questions to prompt conversation. Guide 

the group to understand expectations. 
• Throughout the course of a week take 

photos of the children positively displaying 
appropriate expectations and behaviour 

(helping to clean up, sharing, washing 

hands, looking after own belongings, 
walking inside, using quiet voices, being 

gentle or kind to others, asking to use 
something, gentle hands). Display these in 
appropriate areas. 

• Pick a tune and create your own little song 

about expectations. Sing the song regularly 

so it is truly reinforced. 

Predicted Learning Outcomes 

(WHY?) 
• Self regulation 

• Promotes social skills 

• Builds cooperative skills 

• Creates a sense of security 

• Task completion 

• Increased responsibility and independence 

• Ability to follow instructions 

• Ensure safety 

• Develops respect 

• Understanding consequences 

 Provocation (Educator’s Voice) 

• Why do we need to listen? 

• What is it like to be kind?  

• Look at the picture of you being kind 

Reference 

B. F. Skinner was one of the most influential of 
American psychologists. A behaviourist, he developed 
the theory of operant conditioning -- the idea that 
behaviour is determined by its consequences, be they 
reinforcements or punishments, which make it more or 
less likely that the behaviour will occur again. Skinner 
believed that the only scientific approach to psychology 
was one that studied behaviours, not internal 
(subjective) mental processes.
(Psychologistanywhereanytime.com, 2018) 
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Stage IV: 

Possible Extensions 

Stage V: 

Critical Reflection 

Experiences to scaffold learning 

(WHERE?) 

• Positive Pot- Reward items placed in pot for positive behaviour. 

• Social Stories 

• Always look for opportunities of praise 

• Share positive posts with parents 

 

Family’s Understanding 

Contribution towards school readiness 

(WHY?) 

• If children understand why there are limits and expectations, and 

they are responsible for helping to decide on some simple rules 

then they are more likely to be able to follow them. 

• Taking photos of the children completing simple tasks which relate 

to the expectations will give them visual reminders and guide their 

behaviour positively.  

• Being used to expectations and limits, which may include areas of 

responsibility, respect and safety, will help the children to transfer 

this into school rules. 
 

• Am I working in partnership with families? 

• How else could I positively promote and reinforce positive 

behaviour? 

•  Where could I get some professional development on behaviour 

management?  

• What type of documentation would I require if I was seeking 

additional assistance for challenging behaviour? 

• What support do I need when dealing with challenging behaviours?  

• How do I ensure relationships are built equally with children who are 

only in care for short hours or minimal days?  
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10. Pen Pals 

Stage I: 

Prepare the experience 

Stage II:  

Implementation 

Stage III:  

Pedagogical Competency 

Resources  

(WHAT?)  

• Paper 

• Pens 

• Postcards 

• Envelopes 

• Stamps 

• Connections with other children/

services 

 

Environment 

• Table or surface for children to 
write 

Process 

(HOW?) 

• Connect with another service. 

• Explain to the children that they are going 

to write to other children to share about us. 

• Encourage the children to draw or write 

letters to send. 

• Explain to them how envelopes, stamps and 

addresses work. 

• Take the letters to the post box. 

• When you receive letters back, open them 

as a group. 

• Talk about where the letters have come 

from. 

Predicted Learning Outcomes 

WHY?) 
• Sense of belonging to communities 

• Responding positively to differences 

• Learning about the culture of others 

• Learning about own culture 

• Develop knowledge of the mail system 

• Introduction to writing and reading 

 

 Provocation (Educator’s Voice) 

• What is special about us? 

• What have we learned about our pen pals? 

• How do we get to know other people? 

• Who else could we send mail to? 

Reference 
Vygotsky recognises that learning always occurs and 
cannot be separated from a social context. 
Consequently, instructional strategies that promote the 
distribution of expert knowledge where students 
collaboratively work together to conduct research, 
share their results, and perform or produce a final 
project, help to create a collaborative community of 
learners. Knowledge construction occurs within 
Vygotsky's (1962) social context that involves student-
student and expert-student collaboration on real world 
problems or tasks that build on each person's language, 
skills, and experience shaped by each individual's 
culture" (Vygotsky, 1978, p. 102). 
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Stage IV: 

Possible Extensions 

Stage V: 

Critical Reflection 

Experiences to scaffold learning 

(WHERE?) 

• Look at places on the map 

• Use technology for emails, video calls or Skype 

• Around the world 

• Local community 

 

Family’s Understanding 

Contribution towards school readiness 

(WHY?) 

• Children will extend their knowledge of their world and be able to 

apply their learning in school situations when interacting with 

others. 
 

•  How do I think ‘out of the box’ when it comes to planning preliteracy 

experiences? 

• Do I scaffold with project based learning? 

• How do I plan activities that encourage children to understand how 

the real world works? 

• How do I encourage children to connect with communities? 
  

  

  

  

  

  

  

  

  

  

Tiny Tots Retreat 

Educator: Maxine Burr 
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EARLY YEARS LEARNING 
FRAMEWORK 

LEARNING OUTCOME 3: 

 
Having a strong sense 
of wellbeing supports 

school readiness 

Control own body through gross motor, fine 

motor, and sensory movements 

Understand, express and manage 

emotions 

Independence 

with self care 

Take risks, make decisions and 

celebrate achievements 
Recognise achievements 

and contributions 

Develop 

resilience 



 44 

This document is property of Alina Dan Consultancy 

11. Care of Self—Washing Hands 

Stage I: 

Prepare the experience 

Stage II:  

Implementation 

Stage III:  

Pedagogical Competency 

Resources  

(WHAT?)  

• Bucket medium and small 
• Nail brush, Scrubbing brush 
• Soap 
• Jug 
• Tray 
• Drying cloth, Additional cloth for 

spills 
• Apron 
 

Environment 

• Prepare the washing hands table 

by making sure there is every 

object needed and enough soap. 

Process 
(HOW?) 
• Invite the children over to wash their hands 

• Discuss with the children what they are 
going to do and how important it is to have 
clean hands 

• Encourage the children to roll up their 
sleeves. 

• Use the soap, water and brushes to assist 
the child to wash their hands, scrub their 
nails and rinse off, doing each part of the 
hand separately, front and back. 

• Dry hands and encourage children to tidy 
the hand washing space. 

  

Predicted Learning Outcomes 

(WHY?) 

• Develop independence 

• Hygiene knowledge 

• Reinforce the importance of caring for self 

  
 

 Provocation (Educator’s Voice) 

• Encourage children to sing a song to time 

the length of washing hands 

• When should you wash your hands? 

• What might happen if you had germs on 

your hands? 
 

Reference 

Maria Montessori, a trained physician, recognised the 

importance of cleanliness, and sought to teach children 

at an early age how to incorporate this practical life skill 

into their daily lives. This is, perhaps, the overarching 

theme as to why she introduced washing hands as an 

activity. Personal hygiene is a life skill. (Montessorium, 

2018) 
Bespoke Family Day Care, Berry 

Educator:  Kristy McCormack  

Montessori Inspired Curriculum 
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Stage IV: 

Possible Extensions 

Stage V: 

Critical Reflection 

Experiences to scaffold learning 

(WHERE?) 

• Water play—pouring without spilling 

• Sponges 

• Oral hygiene 

• Tissue hygiene 

• Setting the table/meal times 

• Creating own hand washing reminder sings 

• Stories 

• Songs 

 

Family’s Understanding 

Contribution towards school readiness 

(WHY?) 

• It is important for children to be independent with personal 

hygiene in the classroom. 

• Success and repetition with hygiene skills will encourage children 

to want to be successful with other self help skills 

• As an Educator, how do I role model health and hygiene? 

• How do I encourage visitors to the service to care for the children’s 

health? 

• How do I communicate the hygiene practices of the services to 

families? 

• How often do I review my health and hygiene policies and 

procedures? 

• How often do I review my cleaning procedures and how do I monitor 

them?  

• How is my services cleanliness maintained?  

• Are sustainable products used regularly?  
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12. Understanding Emotions 

Stage I: 

Prepare the experience 

Stage II:  

Implementation 

Stage III:  

Pedagogical Competency 

Resources  

(WHAT?)  

• Books on emotions 

 

Environment 

• Quiet comfortable environment  

Process 
(HOW?) 
• Invite the children to be part of story time 

or encourage them to select the books as 
part of one-on-one and independent 
reading time. 

• Discuss the stories with the children 

• Encourage them to use words from the 
books to express their  emotions 

• Use the stories as a reference during play 
and conversations. 

Predicted Learning Outcomes 

(WHY?) 
• Developing skills for emotional control and 

stability 

• Fostering social and emotional development 

• Identifying and expressing emotions verbally 

• Promoting children’s sense of belonging and 
wellbeing 

• Supporting the children’s understandings of 
emotional regulation and self-control 

• Problem solving and decision making 

• Respectful engagement 

 Provocation (Educator’s Voice) 

• How would you feel? 

• How do you think that would make them 

feel? 

• What is that face showing you? 

• What could you do to help your friend to 

feel happy? 

• What could you do to calm down? 
 

Reference 

Erik Erikson built upon Freud’s work. He identified eight 
separate stages across the lifespan. He believed that in 
each stage we face a crisis that needs to be resolved in 
order for us to develop socially and emotionally. Each 
stage has a positive or negative outcome, though we 
tend not to be at either end of the spectrum. The 
outcome of the stage is determined by our 
environment and the caregiving strategies or 
experiences to which we are exposed.  
(Sielearning.tafensw.edu.au, 2018)  
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Stage IV: 

Possible Extensions 

Stage V: 

Critical Reflection 

Experiences to scaffold learning 
(WHERE?) 
• Emotions Bingo 

Print photos of the children doing different faces and laminate. 
Children can either match the faces and talk about the emotion OR 
ask the children to guess how they are feeling and why they are 
feeling that way. 

• Art and messy play can create wonderful opportunities for children 
to express feelings especially when they don’t always have the 
right words to express how their feeling. 

• Socialising in mixed age groups- Children who have the 
opportunity to interact with other children of varying ages learn to 

recognise, act and respond to emotions more effectively. 

• Imaginative play can allow the children to gain a better 
understanding of feelings and express emotions, using 
puppets, dress-up and intentionally designed learning areas 
for role play. 

 

Family’s Understanding 

Contribution towards school readiness 

(WHY?) 

• Positively expressing emotions will support children when building 

friendships and relationships. 

• Being able to explain how they feel will help communication. 

• Am I enabling the child to express their feelings by asking open-ended 

questions where appropriate? 

• Is my own body language allowing an open exchange – getting to the 

child’s level, having eye contact, positive expressions, relaxed and 

open body stance? 

• How do I reflect on my interactions with the children and their 

experiences? 

• Am I setting a good example by modelling my own behaviours? 

• How much do I understand about self regulation? 

• How do I ensure I am sensitive to the needs of each child whilst still 

maintaining the daily routine?  
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13. Fun with Fundamental Movement Skills 

Stage I: 

Prepare the experience 

Stage II:  

Implementation 

Stage III:  

Pedagogical Competency 

Resources  

(WHAT?)  

• Numeral Cards 

• Munch and Move-FMS action 

cards 

 

Environment 

• Preferably outdoors so the 

children can enjoy open space and 

fresh air. 

• Indoors also can work really well 

for those rainy days when you 

need to release lots of energy. 

Process 
(HOW?) 
• Place the number cards randomly placed 

around the environment 

• Ask the children to find number 1 

• Discuss the picture. Ask open ended 

questions. “What do you think the child is 

doing in this picture?” 

• Demonstrate the FMS showing the child the 

correct movement. Allow the child to 

practice the FMS. 

• Repeat with all of the cards. 

Predicted Learning Outcomes 

(WHY?) 
• Spatial Awareness 
• Developing gross motor skills  
• Language development 
• Turn taking 
• Creating a sense of achievement 
• Pre-numeracy skills 
• Building self esteem and self confidence 

 Provocation (Educator’s Voice) 

• Can you do it fast? 

• Can you do it slow? 

• How do you feel when you are doing this 

movement? 

• What other movements could we do? 

• Do you play sport at home? 
 

Reference 

Physical activity is vital for a child’s development and 
lays the foundation for a healthy and active life. Early 
childhood services are ideally placed to foster the 
development of good physical activity habits early in life 
and to encourage families to engage in regular physical 
activity. Early childhood services should offer a wide 
choice of play-based, physically active learning 
experiences that link to children’s interests, abilities, 
identity and prior knowledge. (Healthykids.nsw.gov.au, 
2018)  
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Stage IV: 

Possible Extensions 

Stage V: 

Critical Reflection 

Experiences to scaffold learning 
(WHERE?) 
• Explore the Fundamental movement skills resource for pre-

schoolers 3-5 years with Franky and Friends FMS 

Download the booklet for more fun with’ Franky and Friends’. 

https://www.healthykids.nsw.gov.au/downloads/file/

campaignsprograms/FrankyFriends.pdf 

• Sack Races 
• Bean Bag throwing 
• Ten Pin Bowling 
• Hopscotch 
• Target Practice 
• Newspaper scrunching and throwing 
• Balance beams 
 

Family’s Understanding 

Contribution towards school readiness 

(WHY?) 

• Physical play leads to healthy lifestyles 

• Activities will build children’s skills and give them the stamina to 

keep up with the school day 

• Do I intentionally plan for energetic physical activity with children? 

• Can family or community members share experiences with the 

children? 

• How do I ensure there is a balance of active and passive play? 

• How often am I planning physical activities? 

• How do I model positive physical activity and overall wellbeing with 

the children?  
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14. Fine Motor Week 

Stage I: 

Prepare the experience 

Stage II:  

Implementation 

Stage III:  

Pedagogical Competency 

Resources  

(WHAT?)  

• Plasticine 

• Clay 

• Playdough 

• Stress Balls 

 

Environment 

• Quiet area where children can 

focus 

Process 
(HOW?) 
• Start by inviting the children to warm up 

their fingers, this could be through finger 
play songs e.g.. ‘Twinkle, Twinkle’, ‘Open, 
Shut them’ or a finger gym e.g. lifting up 
one finger at a time, tapping fingers, 
squeezing stress balls. 

• Invite children to engage with the 
manipulative sensory resource that you 
have chosen. 

• Encourage them to squeeze, roll, pinch, tap, 
pull and design. 

• Talk to them about strengthening their 
hands to help them with other tasks. 

Predicted Learning Outcomes 

(WHY?) 
• Fine motor strength 

• Hand eye coordination 

• Body control 

• Concentration 

• Creativity 

 

 Provocation (Educator’s Voice) 

• Can you move like this? 

• How do your hands feel? 

• What can your hands do? 

Reference 

When it comes to the things we do, three parts of the 
body direct every action. They are the brain, nervous 
system and the muscles. These three parts of the body, 
collectively called the motor system, are responsible for 
directing our behaviour, as well as our learning, 
performing and communication skills. In order to 
acquire optimal skills, all children need to develop a 
foundation of strength, balance, endurance, character, 
confidence and coordination. (https://
sgclassesonline.com/go/35-guide-to-early-childhood-
development-foundational-skills, 2018) 
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Stage IV: 

Possible Extensions 

Stage V: 

Critical Reflection 

Experiences to scaffold learning 

(WHERE?) 

• Writing, drawing 

• Crocodile grip 

• Scissor skills 

• Threading 

• Puzzles 

 

Family’s Understanding 

Contribution towards school readiness 

(WHY?) 

• Children need to build strength and coordination in their hands 

before they can move onto more complex tasks. Children who 

have these basic skills will be able to keep up with the fast pace of 

a classroom. 

• Nearly every experience an Educator plans will have an intentional 

fine motor teaching aspect but focussing on building strength will 

encourage further skills. 

 

• Do I spend enough time working on basic skills? 

• Do I know who to contact if I feel a child needs further support with 

motor skills? 

• What signs would I look for? 

• Do I use a variety of materials for fine motor practice? 

• Where can I go for more information? Resources? 

• How do I assess if my curriculum is covering all areas of the Early 

Years Learning Framework?  
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15. Healthy Eating Choices - Lets Make a Rainbow of Food! 

Stage I: 

Prepare the experience 

Stage II:  

Implementation 

Stage III:  

Pedagogical Competency 

Resources  

(WHAT?)  

• Easel and rainbow coloured paint 

and collage items 

• Fruit store and grocery brochures 

• Scissors and glue 

 

Environment 

• Table with space for everyone to 

spread out 

Process 

(HOW?) 

• Collect grocery brochures- ask families to 

bring catalogues from home. 

• Cut out pictures of fruits and vegetables 

• Sort food into colours. 

• Create a rainbow using collage items and 

fruit and vegetables. Display the rainbow of 

food near your meals area and discuss daily  

• The challenge could be to eat ‘4 different 

coloured foods on Wednesday, 5 different 

colours on Thursday’. Encourage children to 

add ideas of what fruit and vegies they 

could add to their meal based on what is 

missing. 

Predicted Learning Outcomes 

(WHY?) 
• Awareness of good nutrition and healthy 

wellbeing practices. 

• Ability to communicate, understand and recognise 

healthy options. 

• Understanding of the basic food groups. 

• Developing an awareness of healthy bodies and 

lifestyles. 

• Creating healthy food options – eating more fruits 

and vegetables. 

• Understanding the importance of food, energy 

and overall wellbeing. 

 

 Provocation (Educator’s Voice) 

• What rainbow food did you eat today? 

• What is the healthiest food you could eat 

from your lunchbox first? 

Reference 

Nutrition is one of the basic needs of life. Nutrition 

education in the early years of life, particularly in the 

preschool period, is very important for an individual's 

health throughout life. Nutritional experiences at a 

young age influence nutritional habits in adulthood.  

(http://www.scielo.br/scielo.php?

script=sci_arttext&pid=S1415-52732009000600012, 

2018) 
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Stage IV: 

Possible Extensions 

Stage V: 

Critical Reflection 

Experiences to scaffold learning 

(WHERE?) 

• Books - promoting healthy food and lifestyles choices 

• Shopping excursions - write a shopping list with healthy selections, 

purchase and make a meal. 

• Herb garden - create a garden of herbs or vegetables, help the 

children be responsible for caring for the garden. 

• Cooking experiences - make delicious rainbow food together with 

lots of coloured vegetables. 

•  Lunchbox packing game – laminate healthy foods and create your 

own lunch box game 

• Rainbow food platter 

• Dramatic play– mini mart fruit and vegetable stall 

• Practicing opening containers 

 

Family’s Understanding 

Contribution towards school readiness 

(WHY?) 

• Being aware of and being excited about healthy food choices will 

support children when packing and eating their lunch at school. 

• How can you get families to share their favourite recipes and tips on 

how to get their children to eat vegetables? 

• How do I model positive physical activity and healthy lifestyles with 

the children? 

• What is my long term plan for improving both children and my own 

wellbeing? 

• How do I keep up to date with healthy lifestyle research? 
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16. BBBBB: Balls, Bats, Bean Bags, Bouncing and Balancing  

Stage I: 

Prepare the experience 

Stage II:  

Implementation 

Stage III:  

Pedagogical Competency 

Resources  

(WHAT?)  

• Planks 

• Bats 

• Balls/Balloons 

• Bean bags 

• Rope 

• Platforms 

• Trestles  

• Hoops  

• Cones/witches hats  

• Jumping sacks 

• Scarves 

• Tunnels 

• Stepping stones 

• Carpet squares 

Process 

(HOW?) 

• Plan your program – plan one movement 

activity per day. The options are endless 

and the resources are simple, all that’s 

required is a little planning and a lot of fun! 

• Have resources that can be used in multiple 

ways to allow you to create endless 

opportunities for physical play. 

• Encourage the children to move in ways 

that practice crossing the midline. 

 

Predicted Learning Outcomes 

(WHY?) 
• Gross motor skills - muscle strength and 

coordination 

• Hand-eye coordination 

• Improved accuracy 

• Balance and co-ordination 

• Gross motor skills are also important in daily self 

help skills like getting dressed. 

• Strength and endurance is required so children 

can cope with the entire day of school. 

• Ability to cross the mid-line 

• Spatial awareness 

• Following directions 

• Teamwork and collaborative play 

Environment 

• Space to play 

Provocation (Educator’s Voice) 

• Can you hit the balloon with your left hand? 

• Can you put one foot  behind the  other? 

• Can you catch two scarfs? 

• Can you jump across to the next hoop? 

• Lets count how many you can do? 

Reference 

Howard Gardner (1983) believed that there are 

different ways that people understand and perceive the 

world. Allowing the time and space for Bodily-

Kinesthetic Learners to explore with their bodies and 

senses will assist their learning.  
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Stage IV: 

Possible Extensions 

Stage V: 

Critical Reflection 

Experiences to scaffold learning 

(WHERE?) 

• Ten Pin Bowling 

• Target Practice- Using electrical tape, make a square on the wall/

fence to act as the target to practice throwing (overarm or 

underarm). 

• Throwing and catching with peers or Educator through a 

suspended hoop. 

• Mirror my movement – Stand in front of the child, let them follow 

your actions this will allow more refined movements, developing 

more control and awareness over large muscle movements. 

• Obstacle Courses 

• Hopscotch 

 

Family’s Understanding 

Contribution towards school readiness 

(WHY?) 

• The midline is an imaginary line down the middle of the body 

dividing it into left and right, when children practice crossing the 

midline they are training both sides of their brain to work together. 

• What activities could I plan throughout the day for the children to 

cross the midline? 

• What opportunities are there for independent and cooperative 

games? 

• What rules can be established with ball games? 

• How do I ensure the children experience a balance of indoor and  

outdoor play (particularly in different weather conditions)? 

• How do I document my outdoor program? How clear is it? Can the 

planning, linking and/or intentional teaching be easily seen?  
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EARLY YEARS LEARNING 
FRAMEWORK 

LEARNING OUTCOME 4: 

 
Being a confident and 

involved learner 
supports school 

readiness 

Find a love of learning and be curious 

about their world 

Practice thinking strategies and solve 

problems 

Use senses to 

explore and 

learn  

Reflect on learning and scaffold 

interests 
Make connections and 

adapt learning 

Understand 

concepts 
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17. The Nature of Numeracy 

Stage I: 

Prepare the experience 

Stage II:  

Implementation 

Stage III:  

Pedagogical Competency 

Resources  

(WHAT?)  

• Natural resources with varying 

shapes, sizes and weight eg: rocks, 

sticks, pods, pinecones, leaves, 

straw 

 

Environment 

• Outdoor or indoor provocation/

interest area   

Process 

(HOW?) 

• Go for a nature walk in the garden or in 

your community and collect natural 

materials or use items already previously 

gathered.  

• Set-up an area of interest using several 

items of the same items and including a 

variety with varying sizes, shapes and 

weight. Sort the items into groups of similar 

items. 

Predicted Learning Outcomes 

(WHY?) 
• Introduction of simple mathematical concepts 

• Hands on/real connections- representing, 
identifying and clarifying the relationship between 
the number and the items required 

• Understanding of number sense and counting 

• Explore the natural world and environment 

• Increased vocabulary and language skills – 
communicating and being able to recognise 
mathematical language and symbols 

• Developing skills in prediction, hypothesising and 
problem solving.  

 Provocation (Educator’s Voice) 

• Are there more or less?  

• Which is the straightest object?  

• Which one is smaller? Do you think the 

cone is the biggest?  

• Can you share the sticks with Sarah?  

• Can you put all the items together that are 

the same?  

• Can you put half the shells in the basket? 

• Is the stick taller than the rock?  

Reference 

The Reggio Emilia Approach is an innovative and 

inspiring approach to early childhood education which 

values the child as strong, capable and resilient; rich 

with wonder and knowledge. Every child brings with 

them deep curiosity and potential and this innate 

curiosity drives their interest to understand their world 

and their place within it. The Reggio Emilia Approach 

emphasises hands-on discovery learning that allows the 

child to use all their senses and all their languages to 

learn.  (An Everyday Story, 2018)  

http://aneverydaystory.wordpress.com/2012/10/15/a-reggio-twist-on-gel-sensory-bags/
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Stage IV: 

Possible Extensions 

Stage V: 

Critical Reflection 

Experiences to scaffold learning 
(WHERE?) 
• Measuring the size of sticks- longest to shortest 

• Making shapes with sticks 

• Dice, stones and counting board 

• Simple addition and subtraction activities using stones with 

symbols and numbers 

• Measuring distance with tape measures and rulers 

• Add clay allowing the children opportunities to create and 

combine materials 

• Nature collage 

 

Family’s Understanding 

Contribution towards school readiness 

(WHY?) 

• Introducing pre-numeracy skills will help the children with their 

love of learning 

• Structured activities will support children’s attention span 

preparing them for classroom activities 

• How often am I planning activities and intentionally using 

mathematical concepts? 

• Are there opportunities for the children to be involved in experiences 

investigating mathematical ideas and concepts? 

• How am I scaffolding mathematical understandings that the children 

are bringing to learning? 

• How do I accommodate individual’s learning styles? 

• How do I record children’s voices?  
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18. Ice or Cream… Its Ice Cream! 

Stage I: 

Prepare the experience 

Stage II:  

Implementation 

Stage III:  

Pedagogical Competency 

Resources  

(WHAT?)  

• Ingredients: 

½ cup cream 

1 tablespoon sugar 

Few drops of vanilla 

Ice (enough to 3/4 fill the bag) 

1/2 C Rock Salt 

• Large zip lock bag 

• 2 small zip lock bag  

• Lab Report templates 

 

Environment 

• Hygienic space   

Process 
(HOW?) 
• Show children the ingredients, emphasising 

the Ice and Cream components. 
• Ask the children what they think might 

happen. Talk to them about making 
predictions. Invite them to record their 
responses on their ‘Lab Report’. 

• Put the cream, sugar and vanilla in a zip lock 
bag. Use two for reinforcement. 

• Fill the large zip lock bag with half of the ice 
and the salt. Put in the small zip lock bag 
then fill with the rest of the ice. 

• Keep the bags moving until the mixture has 
changed. This may take half an hour. 

• Talk to the children about the result. Let 
them use all of their sense to come to a 
conclusion. Add the children’s voices to 
their lab reports. 

Predicted Learning Outcomes 

(WHY?) 
• Exposure to Science, Technology, Engineering and 

Mathematics. 

• Introducing science concepts, predicting, coming 
to conclusions., making observations  

• Following instructions and following a method. 

• Mathematics concepts, measuring, small, large 

• Sensory exploration 

• Reflective and critical thinking strategies are used 
to explore and understand questions. 

• Encourage investigation and problem solving skills 

• Discovering how things work 

• Hands on learning– observation through 
experimentation  

 

 Provocation (Educator’s Voice) 

• What do you think might happen? 

• What does it look like? 

• How does it feel? 

• Why do you think that happened? 

Reference 

Piaget’s Theory of Cognitive Development helps us to 

understand children’s development and extend their 

learning, focussing on each individual’s processes of 

thinking. 

Children in the Pre-Operational Stage develop through 

Active Learning. Seeing, touching and investigating to 

make meaning of their world.  
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Stage IV: 

Possible Extensions 

Stage V: 

Critical Reflection 

Experiences to scaffold learning 
(WHERE?) 
• Cooking 

• Melting experiment 

• Floating and sinking experiences 

• Plastic cups and paddle pop sticks  

• Plan a STEM activity everyday for a month 

• Magic magnetics 

 

 

Family’s Understanding 

Contribution towards school readiness 

(WHY?) 

• Science and cooking is a fun way to introduce children to learning 

and using their thinking skills. 

• What questions are asked to extend the children’s thinking, 

reasoning and hypothesising? 

• How can I plan environments that will challenge the children to 

experiment, investigate, problem solve and test theories?  

• What new language can be explored through experiments? 

• How could STEM resources be accessible within the environment?  

• Are there opportunities for children to work together, solve problem 

and critically reflect? 
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19. Force and Friction 

Stage I: 

Prepare the experience 

Stage II:  

Implementation 

Stage III:  

Pedagogical Competency 

Resources  

(WHAT?)  

• Boards of any material as long as 

they are sturdy (wooden planks 

are best). 

• A variety of fabrics and textures to 

cover the boards in that can create 

friction. This may include any item 

glued to the board like sandpaper, 

a towel, foil, sponge, bark or 

cardboard. 

• Cars, any vehicles or a variety of 

loose parts. 

Process 

(HOW?) 

• Set up the ramps alongside each other. The 

first ramp should not be covered by any 

textured material.  

• Allow the children to experiment with the 

ramps and the cars or items that are 

located next to the ramps.  

• Ask questions to encourage the children to 

think about different outcomes and 

consider the way things move.   

• Have other items close so the children can 

move the ramps to create steeper slopes or 

new angles.  

Predicted Learning Outcomes 

(WHY?) 

• Inspire children to think, explore and problem 

solve 

• Consider what is happening, observe and 

experiment with the world around them. 

• Hands on learning through play. 

• Exploring physics - speed/friction/force. 

• Planning and predicting. 

• Manipulate objects and experiment with cause 

and effect, trial and error, and motion. 

• To use critical thinking and consider why things 

happen, what can be learned? 

• Memory and recall skill 

• Communicating  

Environment 

• Indoor or outdoor as long as there 

is enough space to let the cars or 

items have as much distance as 

they need too. 

• It’s a good idea to have other 

objects for the ramps to rest on 

nearby so the children can 

experiment and move the ramps 

around themselves. 

Provocation (Educator’s Voice) 

• What have you designed? 

• What do you think will happen? 

• What have you planned? 

• Which ramp do you think will be faster?   

• What will happen if we move the ramp 

higher?  

• Why is it going slower? 

 

Reference 

Cognitive psychologist Jerome Bruner felt the goal of 
education should be intellectual development, as 
opposed to rote memorisation of facts. He believed 
curriculum should foster the development of problem-
solving skills through the processes of inquiry and 
discovery. He believed that subject matter should be 
represented in terms of the child's way of viewing the 
world. That curriculum should be designed so that the 
mastery of skills leads to the mastery of still more 
powerful ones. He also advocated teaching by 
organising concepts and learning by discovery. 
(Study.com, 2018) 
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Stage IV: 

Possible Extensions 

Stage V: 

Critical Reflection 

Experiences to scaffold learning 
(WHERE?) 
• Prediction and Documentation – Allow the children to predict the 

outcome of particular items. Which will go the furthest? How far 

will the small go? Will the heavier item go faster? Document and 

compare the results. 

• Add a clipboard and pens, measuring tape and rulers, electrical 

tape. 

• What’s on your feet- trial walking down ramps with different items 

on your feet socks, bare feet, gumboots and sneakers. What was 

easier to walk in? Why do you think some made you go faster? 

 

Family’s Understanding 

Contribution towards school readiness 

(WHY?) 

• Encouraging children to experiment with science concepts allows 

them to practice problem solving skills and thinking skills. They will 

be supported to take risks and be able to assess ‘what will happen’ 

in a school situation. 

• What information did the children already know?  

• How do I provoke great learning via my environment? 

• Do I role model practices or simply expect children to know what to 

do within the environment? 
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20. Building Creativity and Mathematical Concepts 

Stage I: 

Prepare the experience 

Stage II:  

Implementation 

Stage III:  

Pedagogical Competency 

Resources  

(WHAT?)  

• A variety of blocks 

• Loose parts 

• Fabric, Material pieces 

• Trees, People, Animals  

• Cars 

• Mirror 

 

Environment 

• Large mat or large space defining 

the area of interest   

Process 
(HOW?) 
• Design the space: Make the area inviting by 

creating a permanent space which can be 

regularly changed with new additions and 

creating provocations. The children will be 

drawn in, ready to explore and create. Think 

about how the blocks are designed and 

displayed, add baskets to create interest. 

Use a variety of good quality blocks with 

varying shapes and colours. 

• Add loose parts, fabric and material pieces, 

cars, trees and characters to the area 

allowing for more creative play and 

promotes imaginative story telling. 
 

Predicted Learning Outcomes 

(WHY?) 
• Assist with the development of hand eye-

coordination 

• Spatial reasoning and language 

• Promotes creativity 

• Mathematical concepts 

• Encourages cooperative play and develops social 
skills 

• Science concepts 

• Sequencing 

• Enhances imaginative play and storytelling 

• Provokes problem-solving skills  

 Provocation (Educator’s Voice) 

• Can you build a park? 
• How could you keep the people warm? 
• What could you make out of this? 
• What does this look like? 
 
Allow the children to take photos of their worlds 
to share with their parents. Include a basket with 
laminated names so the children can use their 
name to identify their picture. 

Reference 

The theory of loose parts has begun to influence child-
play experts and playscape designers in a big way.  It 
was first proposed back in the 1970's by architect 
Simon Nicholson, who believed that it is the loose parts 
in our environment that empower our creativity. 

(Imagineeducation.com.au, 2018) 
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Stage IV: 

Possible Extensions 

Stage V: 

Critical Reflection 

Experiences to scaffold learning 
(WHERE?) 
• Loose part provocations 

• Building challenge books 

• Body blocks – How many blocks can fit around my body? 

• Balancing station- What can balance? 

• Sorting and classifying weight – Which is the heaviest? 

• Loose Parts – What shape can you create? 

• Ball run- How far can the ball go? 

 

Family’s Understanding 

Contribution towards school readiness 

(WHY?) 

• Creativity will support children during independent free play 

• Playing together with others will support children when they need 

to collaborate and engage in bigger groups 

• How do I guide the children’s play by prompting ideas and allowing 

the children to create? 

• Is there enough space for the children to plan and explore their 

ideas? 

• Are there social interactions supported during creative play? 

• Are the materials presented in an inviting way? 

• Do I ask questions or make suggestions in response to the children’s 

discovery through play? 

• How does my environment encourage group learning as well as 

solitary play?  
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21. Rainbow Flowers 

Stage I: 

Prepare the experience 

Stage II:  

Implementation 

Stage III:  

Pedagogical Competency 

Resources  

(WHAT?)  

• 4- 6 cups 

• Jug of water  

• food colouring 

• 4- 6 white flowers 

• Scissors 

 

Environment 

• Observational area on a table or 

bench top 

Process 
(HOW?) 
• Gather the children at the table with all the 

items ready. 
• Allow the children to choose a flower. Trim 

the flower to fit into the cup (at an angle), 
the children can estimate how much to cut.  

• Each child can add their own water to a cup. 
• The children can decide on their colour. Add 

approximately 10 drops of colouring into 
the water and stir. 

• Add the flower to the cup and place the 
cups in a place where the children are able 
to observe the changes. 

• Create a chart and note the changes as they 
occur throughout the day. Take photos.  

• Explain to the children that the experiment 
shows how the water is absorbed up into 
the stem turning the petals into amazing 
colours. 

Predicted Learning Outcomes 

(WHY?) 
• Children become socially responsible and show 

respect for the environment 

• Learning through observation and 
experimentation 

• Understanding biology 
• Investigate, involved in projects and explore new 

ideas  
• Problem solving skills- participating and 

contributing to group outcomes. 
•  Developing an understanding and appreciation 

for nature. 
• Observe, notice and respond to change with other 

living things. 
•  Develop an awareness of the impact of human 

activity on environments and the interdependence 
of living things. 

 Provocation (Educator’s Voice) 

• What do you think will happen? 

• Why do you think it happened? 

• What has changed? 

Reference 

Piaget believed that children learn through play and 
hands on, concrete experiences. Emergent curriculum, 
developmentally appropriate practice, the project 
approach and even the Reggio Emilia approach all have 
this need for children to play, touch and learn through 
real experiences within the foundations of the program.
(Sielearning.tafensw.edu.au, 2018) 
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Stage IV: 

Possible Extensions 

Stage V: 

Critical Reflection 

Experiences to scaffold learning 
(WHERE?) 
• Double the fun with flowers: Cut the stem of one flower in half 

with a knife add the flower to two different cups of different 

coloured water. Make predictions with the children about the 

outcome. 

• Rainbow ribbon: Add paper towel to cups of water and watch it 
change colour. 

• Grass Heads: grow your own alfalfa 

• Rainbow melting ice: Add coloured food dye to ice cubes and 

watch it melt 

• Exploding Volcanos: Bi-carb soda and vinegar 

 

Family’s Understanding 

Contribution towards school readiness 

(WHY?) 

• Connecting with nature helps the children learn about caring for 

the environment 

• Taking to time to observe and notice changes will extend children’s 

attention span. 

• How am I recording our approaches and findings?  

• How do I help the children understand experiments? 

• How do I ensure experiments are revisited over time and over 

different days? 

• Do I use the everyday environment to help children learn about 

colours? 
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22. Counting Stones 

Stage I: 

Prepare the experience 

Stage II:  

Implementation 

Stage III:  

Pedagogical Competency 

Resources  

(WHAT?)  

• Stones or pebbles 

• Whiteout pen or paint 

• Containers to collect 

 

Environment 

• Clear space either indoors or 

outdoors 

• Set up a small table or workbench 

Process 
(HOW?) 
• Let the children find a container to collect 

specials rocks. 
• Go for a nature work or explore in the 

garden. 
• Collect different sized smooth rocks or 

pebbles. Count rocks as the children find 
them. 

• Once back in the room encourage the 
children to wash their rocks in a small 
container of warm soapy water. Dry the 
rocks. 

• Individually or in a group count the rocks 
and add numbers as you go 

 

Predicted Learning Outcomes 

(WHY?) 
• Mathematical awareness and skills 

• Learning to identify colours and shapes, numbers, 

and quantity 

• Comparison between objects and different 

quantities 

• Comparisons between objects based on size, 

shape and length  

 Provocation (Educator’s Voice) 

• Can you count backwards? 

• What is bigger 1 or 5? 

• How many altogether? 

Reference 

Early childhood professionals have different opinions 
about intentionally teaching mathematics to young 
children. Not only is the appropriateness of teaching 
mathematical concepts to children in early childhood 
settings contested but what to teach is subject to 
debate. A review of the literature, however, 
demonstrates that children are better equipped for 
success if they master basic mathematical concepts 
before entering formal education, and that these skills 
can be developed in play-based activities, where 
teachers actively engage in maths talk.  Cohrssen et al., 
2018) 
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Stage IV: 

Possible Extensions 

Stage V: 

Critical Reflection 

Experiences to scaffold learning 
(WHERE?) 
• Number Line: Point to number and count with 1-to-1 

correspondence along the line 

• Place numbers in the correct order, such as smallest to largest add 

object to the numeral with the same quantity 

• Painting rocks. Pet rocks 

• Add Names or the alphabet to rocks 

• Sort rocks into size order 

• Discuss textures 

• Add a nature table 

• Board games can allow the children to count spaces on the board 

as well as recognising printed numerals 

 

Family’s Understanding 

Contribution towards school readiness 

(WHY?) 

• Making counting and numbers a part of the every day environment 

encourages pre-numeracy skills 

 

• What do you need to know and do to help preschoolers learn math 

concepts? 

• Are there opportunities for understanding concepts of quantity and 

size? 

• What activities or projects are planned or occur spontaneously? 

• As an Educator am I able to recognise mathematical understandings 

that children bring to learning and scaffold experiences relevant to 

the child's interests? 
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23. Inspired by stairs and towers 

Stage I: 

Prepare the experience 

Stage II:  

Implementation 

Stage III:  

Pedagogical Competency 

Resources  

(WHAT?)  

• Montessori Pink Tower and Brown 

Stairs resources  -  

10 x pink blocks cubes and 10 

brown rectangular prisms 

 

Environment 

• Clear space either indoors or 

outdoors 

• Set up a small table or workbench 

Process 
(HOW?) 
• Encourage the children to experiment with 

manipulating the blocks 

• Once the child can move the blocks 

proficiently, Educators demonstrate how to 

build towers by placing each cube on top of 

each other in size order. 

• Have open ended discussions 

 

Predicted Learning Outcomes 

(WHY?) 
• Developing eye-hand coordination 

• Enhancing fine and gross motor skills 

• Promoting listening, concentration and following 
directions 

• Developing visual discrimination and an 
understanding of two dimensions 

• Mathematical concepts including sequencing and 
grading by size, sorting and categorising 

• Vocabulary extension 

• Developing control and patience 

 Provocation (Educator’s Voice) 

• What do you think will come next?  

• How tall do you think you can build it? 

Reference 

Montessori sensorial materials are materials used in the 
Montessori classroom to help a child develop and refine 
his or her five senses. Use of these materials constitutes 
the next level of difficulty after those of practical life. 
Like many other materials in the Montessori classroom, 
sensorial materials have what is called "control of 
error", meaning that the child not only works with the 
material, but has a way to check their work rather than 
seeking out the teacher if they have a question on 
whether or not they did it right. This is done to help 
promote independence and problem solving on the 
part of the child. 
(En.wikipedia.org, 2018) 



 71 

This document is property of Alina Dan Consultancy 

Stage IV: 

Possible Extensions 

Stage V: 

Critical Reflection 

Experiences to scaffold learning 
(WHERE?) 
• A variety of designs 

• Take photos of the children’s designs and create your own booklet 

 

 
 

Family’s Understanding 

Contribution towards school readiness 

(WHY?) 

• Visual discrimination (being able to distinguish and sort with the 

eyes) happens in preparation for recognising shapes and symbols 

in literacy and numeracy. 

• Practicing patience and self control will help in social situations. 

• Manipulating the blocks strengthens fine motor muscles in 

preparation for writing. 

• Children learn to respect resources meaning they will care for 

school items.  

• Are there areas within the room where children can create large 

structures? 

• What could I do to promote spatial knowledge within my curriculum? 

• Are mathematical concepts such as shapes, sizes, length, and height 

and weight part of my every practice or considered when planning 

experiences? 

• Where can I find out more information about the Montessori inspired 

materials? 

• How does theory and research support my environment?  
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24. Mystery Box 

Stage I: 

Prepare the experience 

Stage II:  

Implementation 

Stage III:  

Pedagogical Competency 

Resources  

(WHAT?)  

• A Mystery Box or bag 

• Approximately 6-10 tactile real 

items 

 

Environment 

• Indoors or outdoors on a child size 

bench or table if playing in a group  

Process 
(HOW?) 
• Invite the children over to the table 

• Share the experience- let the children know 
that we are looking at the mystery box 

• Put your hand inside the box and describe 
what you feel, say the name of the object 
you think it could be then pull the item out 
and show the children. 

• Pass the bag to the child next to you, 
encourage the child to feel the object, 
verbalise what it feels like and label the 
object before showing their peers. 

Predicted Learning Outcomes 

(WHY?) 
• Demonstrating a sense of achievement 

• Creating curiosity, building observation skills, and 
increasing vocabulary through discovery 

• Recognising, recalling, and demonstrating critical 
thinking and problem solving 

• Developing understanding of spatial reasoning 

 Provocation (Educator’s Voice) 

• Does that feel like something you know? 

• Is it hard or soft? 

• Is it rough or smooth? 

 

Reference 

Montessori saw the importance of the manipulation of 

objects to aid the child in better understanding his 

environment. Through the child’s work with Sensorial 

material, the child is helped to make abstractions, he is 

helped in making distinctions in his environment, and 

the child is given the knowledge not through word of 

mouth, but through his own experiences.  

(Infomontessori.com, 2018) 

https://karacarrero.com/raising-children-problem-solve/
https://karacarrero.com/raising-children-problem-solve/
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Stage IV: 

Possible Extensions 

Stage V: 

Critical Reflection 

Experiences to scaffold learning 
(WHERE?) 
• Guess all the items in the bag without removing any objects 

• Memory Tray- Place objects on a tray allow the child to see the 
objects for a a couple of minutes then remove the tray 

• Ask the child what items they remember being on the tray or 
remove some and guess what’s missing 

• Smelling Jars 
• Nature baskets 
• Bean sensory bin with assorted measuring and scooping 

implements 
• Magic bag of shapes (Identifying shapes) 
• Colour grading activity 
 

Family’s Understanding 

Contribution towards school readiness 

(WHY?) 

• Developing critical thinking and problem solving skills will assist 

children not only with classroom activities, but also during free 

play and in the playground. 

 

• Are the 5 senses (sight/sound/smell/taste/touch) something that is 

incorporated regularly into the program? 

• What science experiments would the children be interested in? 

• If I was to create a discovery table for the 5 senses what items could 

be added? 

Bespoke Family Day Care, Berry 

Educator- Kristy McCormack 

Montessori Inspired Curriculum 
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25. The Possibilities of Mathematics in Provocations 

Stage I: 

Prepare the experience 

Stage II:  

Implementation 

Stage III:  

Pedagogical Competency 

Resources  
(WHAT?)  
• Wooden numbers 

• Buttons 

• Tape-measure, ruler 

• Shape blocks  

• Light-box, mirror 

• Natural loose parts, sticks, wool 

• Scales  

• Dice 

 

Environment 

• A defined table space within the 

environment , inside or outside 

Process 
(HOW?) 
• Invite the children over to the table 

• Demonstrate different methods of 

counting, measuring, comparing  

• Encourage the children to visit the table 

independently 

Predicted Learning Outcomes 

(WHY?) 
• Inquiry based learning 

• Provoking interest, ideas and mathematical 

concepts 

• Encouraging and stimulating interest in sorting 

and categorising 

• Creating pattern recognition and visual 

representation 

• Counting skills - representing each number with 

corresponding items 

 Provocation (Educator’s Voice) 

• Which one is bigger? 

• How long is this one? 

• Can you find the number 3? 

• Can you count to 5? 

 
 

Reference 

“It is not an imposition on children or an artificial 

exercise to work with numbers, quantity, classification, 

dimensions, forms, measurement, transformation, 

orientation, conservation, and change, or speed and 

space, because these explorations belong 

spontaneously to the everyday experiences of living, 

playing, negotiating, thinking and speaking by 

children.”  ~ Loris Malaguzzi (An Everyday Story, 2018) 

http://www.amazon.com/gp/product/0313359814/ref=as_li_tl?ie=UTF8&camp=1789&creative=390957&creativeASIN=0313359814&linkCode=as2&tag=anamazichild0a-20&linkId=ACTJZXJEETWKHE4T
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Stage IV: 

Possible Extensions 

Stage V: 

Critical Reflection 

Experiences to scaffold learning 
(WHERE?) 
• Measurement: How far can I jump? -Combining gross motor skills 

and measurement  

• Classifying/Grouping : Sorting items in size order smallest to 

biggest 

• Weight comparison: Set up scales with baskets of corks and stones 

• Counting and number recognition: Number cards to encourage 

recognising numbers 

• Patterns: Create an area of interest using a mirror or light box with 

shapes to create patterns 

 

Family’s Understanding 

Contribution towards school readiness 

(WHY?) 

• Curiosity and discover with mathematical concepts will set children 

up for a positive learning journey throughout their school years 

 

 

• Am I providing resources that are interesting and inviting? 

• Are the children able to explore and investigate the materials? 

• What was the purpose of this provocation? Was it based on a 

previous experience the child showed interest in? 

• Have I really listened to the children to understand and identify their 

knowledge? Do I need to explore and further investigate any possible 

misconceptions? 

Tiny Tots Retreat 

Educator: Maxine Burr 
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26. Block Patterns 

Stage I: 

Prepare the experience 

Stage II:  

Implementation 

Stage III:  

Pedagogical Competency 

Resources  
(WHAT?)  
• A variety of coloured blocks in 

plastic, foam and wooden sets. 
• Laminated pattern cards 

 
Environment 
• Any space 

Process 
(HOW?) 
• Set up a pattern using blocks for the 

children to copy or extend (this can be 

based on current interest or extension of 

learning – colours/size/letters/shape). 

• Allow the children to take the lead and 

create their own pattern, perhaps having a 

pattern card to copy. 

• Ask open-ended questions and try to gather 

an understanding of what the child’s 

current knowledge of patterns is. 

Predicted Learning Outcomes 

(WHY?) 
• Understanding and identifying patterns and 

extending problem solving skills and developing 
reasoning skills 

• Prediction of events- what may occur next? 
• Developing critical thinking skills 
• Spatial memory and spatial visualisation 
• Systematic formation of materials 
• Exploring symmetry 
• Making logical connections and links 
• Understanding similarities and differences 
• Understanding ordering and classifying 
• Recognising and representing shapes from 

different perspectives and exploring geometric 
shapes 

• Fine Motor Development: Hand-Eye Coordination 
and Control 

 
 Provocation (Educator’s Voice) 

• What comes next? 

• How many red ones can you see? 

 
 

Reference 

John Dewey (1859 - 1952) believed that human thought 
should be understood as practical problem-solving, 
which proceeds by testing rival hypotheses against 
experience, he advocated an educational system with 
continued experimentation and vocational training to 
equip students to solve practical problems. He also 
emphasized "learning-by-doing". 
(Philosophybasics.com, 2018)  
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Stage IV: 

Possible Extensions 

Stage V: 

Critical Reflection 

Experiences to scaffold learning 

(WHERE?) 

• Make shapes using masking tape, invite the children to fill the 

shape with blocks without leaving any space 

• Making music: create different rhythms and patterns, make 

movement patterns with the children creating spatial awareness. 

• Patterns in nature- discuss patterns that are seen in the 

environment, use natural resources to create patterns such as leaf 

or bark rubbings. 

• Copy a design – sand pattern creations will allow the children to 

create patterns and explore their senses. 

• Language- use descriptive words when playing games to describe 

patterns (before, on top, next, start, finish, between, copy, same, 

different, middle, again, follow). 

 

Family’s Understanding 

Contribution towards school readiness 

(WHY?) 

• Identifying and creating patterns is a mathematical skill and 

important to help children develop lifelong skills such as problem 

solving, critical thinking and prediction. To understand patterns 

children learn the concept of ‘what comes first’ and ‘what comes 

next’. 

• What materials do I use that encourage children to explore patterns? 

• Do I allow the children to reflect upon their mathematical pattern 

making? 

• In what way do we encourage children to explore patterns? 

• Are there times and opportunities throughout the day for children to 

investigate similarities and differences? 

• How am I able to extend the child’s use of patterns and develop 

problem solving skills? 

• How do I use mathematical language in daily conversation? 
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27. Sensory Exploration Box 

Stage I: 

Prepare the experience 

Stage II:  

Implementation 

Stage III:  

Pedagogical Competency 

Resources  
(WHAT?)  
• Sandpit or sand tray (a plastic 

container or two makes the 
perfect sand box if you do not 
want an entire sandpit).  

• Loose parts  
• Natural items 
 
Environment 
• Indoors or outdoors (preferably in 

a space where sand spilling is not a 
concern). 

Process 
(HOW?) 
• Invite the children to explore what is inside 

the box. 

• Allow the children to let their creativity and 

imagination flow free. 

• Ask open ended questions to spark 

conversation and inspire story telling. 

Predicted Learning Outcomes 

(WHY?) 
• Supporting cognitive growth and development- 

problem solving/ reasoning 

• Fine & gross motor development 

• Social interactions 

• Promotes and encourages creative and 

imaginative play. 

• Creating sensory and tactile sensation 

 Provocation (Educator’s Voice) 

• Tell me about what you are making? 

• What have you found? 

 
 
 

Reference 

The Importance of Sensory Experience for Learning: 
Jean Piaget’s Theory of Intellectual Development 
Piaget believes that human beings are programmed by 
nature to begin this adaptation process from birth 
onward, building on their genetic heritage. Intellectual 
potential therefore cannot be entirely predicted at 
birth. A stimulating, sensory environment is likely to 
make a significant difference in a person’s lifelong 
learning ability. (www2.ca.uky.edu, 2018) 



 79 

This document is property of Alina Dan Consultancy 

Stage IV: 

Possible Extensions 

Stage V: 

Critical Reflection 

Experiences to scaffold learning 

(WHERE?) 

• Sand Tray with recycled items- bottle tops, containers with lids, 

spoons, paper towel, funnels, scoops, sticks and mini buckets. 

• Alphabet Sand Box ‘Where’s the letters of my name’ 

• Making Sand Dough 

• Nature Scavenger Hunt 

• Make your own sensory resource basket – using seeds, grains, 

oatmeal, rice, slime, goup, shredded paper, or corn kernels. 

 

Family’s Understanding 

Contribution towards school readiness 

(WHY?) 

• Sand play is an open ended experience, meaning there is no 

defined outcome, just enjoying being in the moment and seeing 

where the child’s creativity and imagination takes them.  

• How do I ensure children of all developmental levels engage in 

sensory play? 

• How do I ensure I allow time and space for  children to extend their 

own creativity? 

• How do my own feelings about mess affect my program? 

• How much do I understand about the value of open ended 

resources?  
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28. Lets Count with Spindles 

Stage I: 

Prepare the experience 

Stage II:  

Implementation 

Stage III:  

Pedagogical Competency 

Resources  
(WHAT?)  
• Spindle Box 

• Spindles 

• Numerals 

 
 
Environment 
• Table or Mat 

Process 
(HOW?) 
• Invite child to the mat or table 

• Point to the numerals and encourage the 
child to say each number as you point. 

• Explain that we are going to put spindles in 
each box the same as the number. Point to 
1 and then add 1 spindle. 

• The child can count the correct number of 
spindles continuing to 10. Once the 
compartments are complete up to 10 back 
to zero and discuss with the children that 
there is nothing in zero as zero is nothing. 

 

Predicted Learning Outcomes 

(WHY?) 
• Pre-numeracy skills 

• Mathematical concepts 

• Sequence of numerals 

• Quantity of objects 

• One-to-one correspondence 

• Pattern identification 

• Concentration 

• Listening 

 Provocation (Educator’s Voice) 

• Can you count to ten? 

• How old are you? 

• Can you see any numbers around our 

room? 

 
 
 

Reference 

Maria Montessori believed that the children can absorb 
mathematical concepts naturally. She recognised that 
there were sensitive periods in the child’s development 
whereby the acquisition of mathematics was eagerly 
and joyfully explored through indirect preparation and 
repetition of activities with concrete, scientifically 
developed didactic materials.  
Activities not only help the child gain independence, 
but also provide the indirect preparation for higher 
level math skills.  (http://
montessoritraining.blogspot.com/2010/06/montessori-
math-curriculum-overview.html) 
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Stage IV: 

Possible Extensions 

Stage V: 

Critical Reflection 

Experiences to scaffold learning 

(WHERE?) 

• Sand Tray- Tracing numerals: Drawing the numeral and 

corresponding number of objects. 

• Number sense: The ability to count correctly - representation 6= 6 

objects 

• Geometry: Patterns and Shapes 

• Concepts: addition and subtracting/ reading numbers 

• Measurement: Amount/ distance/quantity/size/ bigger-longer 

• Spatial Relations: Behind/ in front – below/above 

 

Family’s Understanding 

Contribution towards school readiness 

(WHY?) 

• Exposing children to  numbers and numeracy in early life will 

prepare their brain for accepting more complex problems as they 

grow 

• Do I blend math into other activities generally into the daily 

curriculum? 

• How do I know when a child understands mathematical concepts? 

• What could I be doing to stimulate more interest? 

• How do I provide hands-on activities within the room using open-

ended materials? 

Bespoke Family Day Care, Berry 

Educator- Kristy McCormack 

Montessori Inspired Curriculum 
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29. I Spy 

Stage I: 

Prepare the experience 

Stage II:  

Implementation 

Stage III:  

Pedagogical Competency 

Resources  
(WHAT?)  
• I SPY bottle (bottle filled with 

sensory material and small 
recognisable objects) 

• Treasure card (pictures of all of the 
objects) 

 
Environment 
• Table or Mat 

Process 
(HOW?) 
• Have the I spy bottle set-up on a table or 

mat as an invitation to play 

• Work with the children to find objects 

• Allow children to investigate and find all the 

items on the card 

• Challenge the children to find only certain 

items 

• Encourage the child to find their own mini 

items and allow them to make their very 

own ‘I spy’ bottle to take home. 

Predicted Learning Outcomes 

(WHY?) 
• Identifying and describing objects 

• Observational skills 

• Language development 

• Visual discrimination 

• Sense of achieving a challenge 

 Provocation (Educator’s Voice) 

• Can you see something round? 

• Can you see your favourite colour? 

• Can you tell a story with what you find? 

 
 
 

Reference 

Vygotsky’s zone of proximal development means that 

children learn with the guidance and assistance of those 

in their environment. Sensitive carers in the child’s 

world will know that children will need assistance and 

will know when to step in and guide the child to 

support them in the learning process. Children need 

interactions on a one-to-one basis and these 

conversations will assist their learning. 

(Sielearning.tafensw.edu.au, 2018) 
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Stage IV: 

Possible Extensions 

Stage V: 

Critical Reflection 

Experiences to scaffold learning 

(WHERE?) 

• A checklist with photo and word of items, encourage the children 

to tick off items as they are found. 

• Add the letters of the child’s name inside the bottle 

• Map and scavenger hunt  

• I SPY bottles could include- colours or shapes 

• Select an item from around the room or in a book then the child 

has to find the object from the picture 

• Play the game using objects on a tray  

• Letter recognition: ‘I spy something that starts with 'c' have a 

variety of items on the tray not all will be starting with ‘C’ – cow, 

snake, koala, cat. 

 

Family’s Understanding 

Contribution towards school readiness 

(WHY?) 

• Exploration encourages children to resource their own learning 

helping with their enthusiasm 

• Activity challenges encourage children to want to learn more. 

• Resilience is developed as they keep trying. 

• How did the children respond? 

• Did I record children’s voices? 

• Why was this activity initiated and what extension could I plan from 

this experience? 

• What resources would I need to create new I spy bottle? 

• How could I involve family members in this process? 
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30. Measuring Treasure 

Stage I: 

Prepare the experience 

Stage II:  

Implementation 

Stage III:  

Pedagogical Competency 

Resources  
(WHAT?)  
• Approximately 10 items of interest 

in varying lengths 

• Treasure Chart 

• Basket for Treasure 

• Ruler, Clipboard, Pencil 

 
Environment 
• Table or mat to lay out items to 

measure 

• Indoors or outdoors –Hiding 

spaces for the treasures.   

Process 

(HOW?) 

• Design a treasure chart with items of 

interest in varying lengths. Have the items 

hidden around the room or in the garden. 

• Allow the children to work collaboratively 

to find the treasure on their list. 

• Once the items are laid out on the table we 

can begin discussing length using 

measurement language. 

• Order the items by length longest-shortest. 

• Invite the children to begin measuring the 

length of each item with rulers. Discuss the 

importance of starting at the end of the 

ruler to ensure accuracy. 

Predicted Learning Outcomes 

(WHY?) 
• Opportunities for children to work collaboratively 

• Introducing tools of measurement such as a height 
chart, rulers, tape measures 

• Communicating concepts of measurement and the 
use of mathematical language 

• Developing awareness of similarities and 
differences. Comparing objects 

• Practical application- opportunities for hands-on 
learning while measuring and comparing and 
ordering concrete objects of varying lengths and 
heights 

• Developing skills such as problem solving, 
overcoming challenges, predicting outcomes and 
inquiry. 

 Provocation (Educator’s Voice) 

• Which is the shortest? 

• Which is the longest? 

• How long is this one? 

• How long are two put together? 

 
 
 

Reference 

Lev Vygotsky's Zone of Proximal Development 

demonstrates that learning with people who are close 

to our own level of understanding accelerates learning 

and deepens understanding. Vygotsky’s research into 

the role of talk in learning also concluded that talk is 

vital to deep understanding. Questioning rather than 

telling allows children to engage in talk using and 

developing mathematical meta-language. (A Learning 

Place A Teaching Place, 2018) 
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Stage IV: 

Possible Extensions 

Stage V: 

Critical Reflection 

Experiences to scaffold learning 

(WHERE?) 

• Group Height Chart- Use a tape measure for the children to 

measure each other's height. Record information gathered on the 

height chart. 

• Comparing Length – Cut sticks in different sizes (1-10 cm) add the 

sticks to a tray with a ruler for the children to measure and 

compare length. 

• Estimating length - Have a basket of blocks of the same size along 

with pictures of different buildings varying in lengths. Invite the 

children to predict and measure how many blocks long each 

building could be. 

• Measuring a line with your feet- Encourage the children to 

measure length uses their feet- balancing and putting one foot in 

front of the other. Count with the child how many feet it takes to 

measure the length of the mat. 

Family’s Understanding 

Contribution towards school readiness 

(WHY?) 

• Planned group activities support children to develop skills that will 

assist them in social situations. 

• Learning from peers will motivate interest. 

• What hands on activities do I have available to allow length to be 

explored? 

• How could I set-up an area that has tools (scales/rulers/tape 

measure) accessible for the children to investigate measurement 

freely throughout the day? 

• How can measurement regularly be discussed during play? 

• Were the children able compare and order the length of two or more 

objects? 
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31. Understanding Volume 

Stage I: 

Prepare the experience 

Stage II:  

Implementation 

Stage III:  

Pedagogical Competency 

Resources  
(WHAT?)  
• 3-6 clear containers (Choose a 

variety of different shape and sized 
containers, allowing for a good 
display of visual discrimination) 

• Measuring jug  

• Coloured water 

 
Environment 
• Prepare a space that is inviting and 

allows for a little bit of water 

spillage.   

Process 
(HOW?) 
• Measure coloured water into each 

container, ensuring all the amount of liquid 
added to each container is the same. Place 
the containers on a tray or table. 

• Invite the children to join. 
• Start by asking the children “what do you 

see on the tray?”  Ask open ended 
questions with the focus on which container 
the children think has the most or least 
water in it. 

• Allow the children to pour the water out of 
the containers into the measuring jug to see 
how much each container measures. 
Encourage the children to make predictions 
of the outcome. 

• Reflect on the experiment- All the different 
sized containers hold the same amount of 
water even though they look different 

Predicted Learning Outcomes 

(WHY?) 

• Exploring concepts- volume, size, and capacity 

• Understanding differences and similarities through 

observation 

• Predicting outcomes and developing and 

experimenting with ideas 

• Showing an increased awareness of problem 

solving skills and developing inquiry skills. 

Exploring and investigating ideas and finding 

possible solutions 

• Developing critical thinking skills. 

Building resilience- challenging ideas and 

investigating through trial and error 

• Sparking natural curiosity through the senses 

 Provocation (Educator’s Voice) 

• Which has the most water? 

• Which has the least? 

• Why do you think that? 

Reference 

Jean Piaget Preoperational Stage -Children’s 

perceptions in this stage of development are generally 

restricted to one aspect or dimension of an object at 

the expense of the other aspects. The child is using one 

dimension, height, as the basis for his judgment of 

another dimension, volume. (Files.eric.ed.gov, 2018)   



 87 

This document is property of Alina Dan Consultancy 

Stage IV: 

Possible Extensions 

Stage V: 

Critical Reflection 

Experiences to scaffold learning 

(WHERE?) 

• Set-up three containers of the same size and allow the children to 

experiment with equal volumes as well as size ordering (smallest-

bigger) 

• Playing with sound- Tap each glass jar with a metal spoon ‘Do the 

different volumes create different sounds?’ 

• Sink and Float Activities 

• Ice melts and colour mixing activities 

• Experiments- ‘What items can dissolve in water?’- ‘What items 

absorb water?’ 

Family’s Understanding 

Contribution towards school readiness 

(WHY?) 

• Experiments give children opportunities to practice different ways 

of thinking 

• Being able to problem solve and predict will support them in 

classroom activities  as well as in social situations 

• Supporting curiosity will support children in their enthusiasm for 

learning 

• During the experiment am I asking the children questions? 

• What activities are available that allows the children to make 

predictions and compare results? 

• How often am I preparing hands on experimental activities for the 

children? 

• How could I create a discovery station? 
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32. Fun with Sums 

Stage I: 

Prepare the experience 

Stage II:  

Implementation 

Stage III:  

Pedagogical Competency 

Resources  
(WHAT?)  
• Gem stones 

• Dice 

• Numeral cards  

 
Environment 
• Area with limited distractions 

Process 
(HOW?) 
• Invite children to play a game. 

• Practice counting and identifying the 

numbers on the numeral cards 

• Practice counting by pointing at the gems 

and the dots on the dice 

• Encourage the children to match the cards 

and gems with the numbers they roll on the 

dice 

• Once the children are confident counting, 

introduce them to addition before moving 

on to subtraction. Add extra dice for a 

challenge. 

Predicted Learning Outcomes 

(WHY?) 
• Understanding numeracy-simple addition and 

subtractions concepts 

• Tactile learning-responding to counting out 
physical objects. 

• Number Identification and counting- learning one 
to one correspondence 

• Developing number sense: Learning to count from 
one to ten in the correct order. 

• Developing an understanding of quantity  “more” 
and “less”.  

 Provocation (Educator’s Voice) 

• What number comes after 3? 

• How many fingers do I have on my hand? 

• Which number is bigger? 

Reference 

Bruner's Stages of Representation -Enactive (action-
based) Sometimes called the concrete stage, this first 
stage involves a tangible hands-on method of learning. 
Bruner believed that "learning begins with an action - 
touching, feeling, and manipulating" (Brahier, 2009, p. 
52). In mathematics education, manipulatives are the 
concrete objects with which the actions are performed. 
Common examples of manipulatives used in this stage 
in math education are algebra tiles, paper, coins, etc. - 
anything tangible.   (Bruners-
stages.wikispaces.com,2018) 



 89 

This document is property of Alina Dan Consultancy 

Stage IV: 

Possible Extensions 

Stage V: 

Critical Reflection 

Experiences to scaffold learning 

(WHERE?) 

• Add Uno cards with the gems  

1. Draw a number then count the corresponding gems 

2. Draw a second card then do the same  

3.  Add items together and count how many gems there are 

4. Take away a card and some gems and count again 

•  Dominoes 

• Number Rhymes 

• Board Games 

• Hopscotch 

• Roll the Dice- Match and count the dots 

• Playdough mats with dots adding and subtracting dough balls 

Family’s Understanding 

Contribution towards school readiness 

(WHY?) 

• Hands on and repetitive activities strengthen learning 

• What opportunities are there for numeracy in my learning 

environment? 

• Where can children see numbers and symbols in our play space? 

• Do I incorporate mathematical language in discussions naturally 

everyday? 
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33. What’s happening with the weather?  

Stage I: 

Prepare the experience 

Stage II:  

Implementation 

Stage III:  

Pedagogical Competency 

Resources  
(WHAT?)  
• Paper/ stapler or scrapbook 

• Textas 

 
Environment 
• Any place with a natural view to 

notice and discover the changes in 

the weather. 

• Process 
(HOW?) 

• Make a weather dairy with the children.  

• Brainstorm - What is weather? 

• Draw symbols to represent the weather. 

• Start by discussing and observing the 

weather at different times throughout the 

day (morning/afternoon). 

• Add a weather chart (day/time/weather) to 

the book.  Once the weather is observed 

allow the children to add the weather 

symbol to the chart. 

• Add a temperature gauge- This can also be 

added to the daily chart. 

Predicted Learning Outcomes 

(WHY?) 

• Discovery: making observations and extending 

language and communication skills through 

discussions in the climate. 

• Encouraging children to observe, notice and 

respond to changes from day to day. 

• Broadening their understanding and creating 

awareness of the world in which they live. 

• Explore relationships with other living and non-

living things and observe notice and respond to 

change. 

• Begin to demonstrate an increasing knowledge of 

the natural environments. 

• Developing an understanding and making 

connections with patterns, feelings, written words 

and symbols and visual representations. 

 Provocation (Educator’s Voice) 

• How does the weather make you feel 

today?  

• What clothes would be best to wear in this 

weather? 

• What shapes can you see in the clouds?  

• What does the wind feel like?  

• Can you hear the rain? 

Reference 
Howard Gardner (1983) believed that there are 
different ways that people understand and perceive the 
world.  Interpersonal Learners should be encouraged to 
work with others for collaborative learning. Logical – 
Mathematical Learners like to work with numbers, 
reasons and systems. Offering children a range of visual 
materials and resources to work with makes learning 
easier for Visual – Spatial Learners.  A Verbal - Linguistic 
Learner prefers learning through speech and writing. 
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Stage IV: 

Possible Extensions 

Stage V: 

Critical Reflection 

Experiences to scaffold learning 

(WHERE?) 

• Incorporate technology and encourage sun safe practices by 

allowing the children to check the ‘Sun Smart’ App and right down 

UV rating on your chart and if sun protection is recommended. 

• Interactive Calendar  

• Seasons 

• Birthday Chart 

 

Family’s Understanding 

Contribution towards school readiness 

(WHY?) 

• When children engage in activities they will begin a life long love of 

learning. 

• Why does it rain?  

• How come the clouds are sometimes different colours? 

• What technology could be added to extend on the weather in our 

daily program? 

•  What do the children know about the characteristics of each season? 
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EARLY YEARS LEARNING 
FRAMEWORK 

LEARNING OUTCOME 5: 

 
Being an effective 

communicator 
supports school 

readiness 

Construct messages and interact 

with others 

Explore a variety of media  

Understand how symbols and 

text work 

Use imaginations and creativity 

Engage with 

texts 

Introduce 

literacy 

concepts 
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34. Fabulous Phonics 

Stage I: 

Prepare the experience 

Stage II:  

Implementation 

Stage III:  

Pedagogical Competency 

Resources  
(WHAT?)  
• Sand paper letters or any letter 

cards 

• Beginning sound objects 

• Rhyming books and words 

• Sensory materials 

• Trial formal phonic programs such 

as Jolly phonics 

 
Environment 
• Indoors or outdoors where 

children can concentrate 

Process 
(HOW?) 
• Try to engage as many senses as possible 

while playing games to create phonic 
awareness. Phonics relates to the sound the 
letter makes rather than the name of it 

• Start by introducing lowercase letters. 
Begin with saying the letter sound and 
children will follow along 

• Encourage the children to look for letters in 
the environment and in books. Talk about 
the sound the letter makes 

• Ask the children to trace letters while saying 
the sound, this will reinforce print and 
phonic awareness 

Predicted Learning Outcomes 

(WHY?) 

• Print awareness and phonemic awareness 

• Visual recognition 

• Predicting sounds and rhymes 

• Sensory and tactile awareness 

• Respond and recognise sounds and patterns in 

speech, stories and rhymes 

• Enhancing reading skills and efficiency 

 Provocation (Educator’s Voice) 

• K,k,k,k,k. Can you see the k,k,k,kite? 

• L,L,L Lily its time for l,l,l,lunch 

• Can you see the letters from your name? 

• What sound does Apple start with? 

Reference 

Maria Montessori language materials are designed to 

enhance vocabulary and explore both written and 

spoken language. Through language-based activities, 

such as the sandpaper letters and the moveable 

alphabet, children learn phonetic sounds and how to 

compose words phonetically. They progress using 

concrete materials to compose their own written work, 

read the work of others, and learn to communicate 

their unique thoughts and feelings. (Montessori 

Academy, 2018)  
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Stage IV: 

Possible Extensions 

Stage V: 

Critical Reflection 

Experiences to scaffold learning 

(WHERE?) 

• Sound Listening Game: Sound and letter matching, give the 

children a letter card each. Show and say the words of picture 

cards or objects as you hold them up. Allow the child time to make 

the connection between the sound and the letter. 

• Matching letter and common objects to the beginning sound 

• Sound splat: Using fly squatters splat the letter as the sound is 

heard 

• Creative sensory experiences – tracing letters in salt/sand tray 

while saying the sound of objects 

• Collage items to corresponding letter sounds using objects with the 

same sound 

• I Spy 

• Rhyming words 

Family’s Understanding 

Contribution towards school readiness 

(WHY?) 

• Preliteracy skills such as understanding phonics will support 

children with learning more complex literacy skills as they grow 

• Am I focusing on letter sounds rather than the letter name? 

• What phonic programs are available that I may incorporate as part of 

my curriculum? 

• How often are spontaneous sound games occurring daily/weekly? 

• What intentional experiences to encourage phonic awareness could 

be created and added to my resources? 
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35. Who’s name is this? 

Stage I: 

Prepare the experience 

Stage II:  

Implementation 

Stage III:  

Pedagogical Competency 

Resources  
(WHAT?)  
• Name cards 

• Letter tiles/cards 

• Bag or box 

• Paper bags 
 

 
Environment 
• Indoors or outdoors  

Process 
(HOW?) 
• Prepare a name card for each child for the 

bag or box. Hide the letters of their name 
around the room in matching colours.  

• Gather children in a circle. Taking it in turns, 
allow the children to take a card from the 
bag. As a group, sound out the name and 
match it with it owner. 

• Let the children know they are going on a 
treasure hunt to find the letters of their 
name. All the letters of their name will be in 
the same colour as their name card (eg: 
Hugo is looking for the letters of his name 
on the blue cards).  Give each child a paper 
bag to collect with. 

• Once the children have found the letters 
assist them to match the letters on their 
name card. 

Predicted Learning Outcomes 

(WHY?) 

• Working collaboratively 

• Letter and name recognition 

• Exploring written language 

• Developing a sense of identity and pride in their 

name and letters 

• Encouraging letter and sound connections 

• Pre-Literacy skills- reading, writing and visual 

discrimination 

• Exploration of letter formation through tracing 

 Provocation (Educator’s Voice) 

• Who’s name starts with a H, H, H sound? 

• Who’s name has the most letters? 

• Does anyone have any letters that are the 

same? 

Reference 
The ‘zone of proximal development (ZPD)’ is a 
fundamental concept in Vygotsky’s theory. It is the 
region outside of the children’s achievement abilities 
where children need assistance. This type of assistance 
is considered to be providing ‘scaffolding’ or helping 
children to progress forward. Since this type of learning 
is beyond the children’s developmental levels, it 
expands their development. (Tandfonline.com, 2018)   
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Stage IV: 

Possible Extensions 

Stage V: 

Critical Reflection 

Experiences to scaffold learning 

(WHERE?) 

• Magical letter hunt in the sandbox: Allow the children to dig for 

treasure inside the sandbox as the children discover the letters 

they can match the corresponding letters to the alphabet card. 

• Matching letter pegs with child’s name. 

• Name Puzzles: Recycle cardboard and write children’s name then 

cut out letters to create a puzzle. 

• Alphabet chart: Over a period of several weeks, months or the year 

add letters to the alphabet chart as you see them in magazines, 

brochures and research following children’s interests. 

• Sensory letters: Place laminated letter mats on the table with play-

dough or sand and glue. 

 

Family’s Understanding 

Contribution towards school readiness 

(WHY?) 

• Being able to identify their own name will help children to identify 

their belongings  

• Identifying their name is the first step to name writing. 

• How do I involve children in literacy activities? Do I invite the children 

to participate? 

• Am I talking with the children about words, the sounds they make 

and what they look like? 

• How are the children able to have hands on experiences with letters 

and their name? 
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36. Sand Letter Tracing 

Stage I: 

Prepare the experience 

Stage II:  

Implementation 

Stage III:  

Pedagogical Competency 

Resources  
(WHAT?)  
• Small sand tray 

• Letter of the child’s name or name 

cards 

 
 

 
Environment 
• Quiet space generally this activity 

is best individually 

Process 

(HOW?) 

• Prepare a tray of sand. Invite the child to 

join you 

• Get the first letter of the child’s name or 

name card if preferred 

• Place the letter near the sand tray and trace 

over the letter with your finger starting at 

the top 

• Invite the child to mimic your actions, 

guiding their hand if required. Show them 

how to smooth the sand to try again. 

• Allow the child time to explore, helping 

them with different shapes. 

Predicted Learning Outcomes 

(WHY?) 

• Name recognition, becoming familiar with the 

letter’s that make up the child’s name 

• Developing fine motor control, hand and eye 

coordination 

• Becoming familiar with alphabet letters and letters 

in the child’s name 

• Pre-writing skills 

•  Concentration 

• Language development – letter of name, making 

the sounds each letter makes 

• Reading and recognising own name 

 Provocation (Educator’s Voice) 

• Can you draw a straight line down? 

• Can you draw a circle? 

• What sound does this letter make? 

Reference 
Barbara Rogoff believed guided participation involves 

children and others in a collaborative process of 

“building bridges” from children’s present 

understanding and skills in order to reach new 

understandings and skills.  This in turn requires “the 

arranging and structuring of children’s participation in 

activities”  (http://trevorcairney.com/index.php/

scaffolding-in-action/, 2018) 
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Stage IV: 

Possible Extensions 

Stage V: 

Critical Reflection 

Experiences to scaffold learning 

(WHERE?) 

• Find the letters to my name 

• Name cards with alphabet stones or wooden discs 

• Dot painting name 

• Name puzzle 

• Alphabet beads 

• Look who’s here today photo & name matching 

• Letter treasure hunt 

 

Family’s Understanding 

Contribution towards school readiness 

(WHY?) 

• Using different media to explore letters and name writing will help 

with knowledge retention 

• Is there access to letters within the service so children can begin to 

construct their own meaning?  Children need to play with words and 

letters to know how to read and write. 

• Do children regularly scribble, paint and use writing implements? 

• When children are making marks, shapes, patterns it is helping them 

convey meaning with the written word? 

• Do I engage in conversation to help the children share their creative 

art stories? 
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37. The Letter Box 

Stage I: 

Prepare the experience 

Stage II:  

Implementation 

Stage III:  

Pedagogical Competency 

Resources  
(WHAT?)  
• Box or Drawstring bag x 4 

• Alphabet Pebbles 
 
Environment 
• Quiet comfortable area where 

children can listen and share 

Process 
(HOW?) 

• Allow each child to choose a letter pebble 
from the basket. Look at the letter with the 
child and make the sound. 

• Play I Spy within the room with the letter 
the child has picked. 

• Discuss the idea that the child may find 
their own item at home with their family to 
share. 

• Share the idea with the family verbally 
discussing so the child can see the 
connection. When children bring in their 
item, they can share it with their peers and 
discuss the letter relationship 

Predicted Learning Outcomes 

(WHY?) 
• Social maturity 

• Effective communication skills- learning two way 
conversational skills 

• Development of listening skills 

• Emotional development 

• Family input 

• Enhanced concentration 

• Encourages children in play with words and 
sounds  

• Pre literacy concepts and processes - sounds of 
language, letter-sound relationships, concepts of 
print 

 Provocation (Educator’s Voice) 

• What can you see that starts with a b, b, b 

sound? 

• What do you think you might find at home 

to share with us? 

 

Reference 

Jerome Bruner emphasised the connection between 
language and thought. He saw children as an active 
participant in making sense of their world. Discovery 
learning where the environment provides the answers 
but the child makes the connections is promoted by 
Bruner.  Information processing theory sees the mind’s 
structure as similar to a computer, with information 
going in through the senses, being processed, and 
memory skills being used to decide if the material is 
retained or lost.(https://sielearning.tafensw.edu.au, 
2018) 
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Stage IV: 

Possible Extensions 

Stage V: 

Critical Reflection 

Experiences to scaffold learning 

(WHERE?) 

• Photo Book: Create a photo book with the child’s journey of their 

letter box including family input and children’s voices. 

• Mystery Bag: Children add an item to the bag with their parents 

and written clues for the Educator to read out to the group. 

• Alphabet Table: Focus on a letter followed by a recent interest – 

explore the sound and letter relationship and collect items relating 

to the letter. 

• Large letters: Tape letters on the floor/outside/wall allow the 

children to paint over the letter, build with blocks on the letter, 

walk along the letter, and explore what else can be found in the 

environment that’s of similar shape to the letter. 

 

Family’s Understanding 

Contribution towards school readiness 

(WHY?) 

• Experiences with an intentional teaching purpose will support 

children’s literacy skills as they move through their schooling 

• Building connections between home, care and school will help with 

a smooth transition. 

• What was my interpretation of this experience? 

• What did the children learn from this experience? How could this be 

adapted to suit differing age groups? 

• Based on what the children learnt, how could this be explored 

further? 

• How was the family involved? 

• What was the feedback? 
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38. Creating a space for literacy 

Stage I: 

Prepare the experience 

Stage II:  

Implementation 

Stage III:  

Pedagogical Competency 

Resources  
(WHAT?)  
• Books 

• Writing implements 

• Children’s name cards 

• iPad 

• Alphabet cards or stones 

• Puzzles, games  

• Numbers 

• Scissors 

• Rulers 

• Chalk boards/clipboards 

• Magazines 

Process 
(HOW?) 

• Set up a quiet space within the room  

• Design the environment so it is both 
aesthetically pleasing and comfortable:  

− A cozy, comfortable space with pillows 
and some soft toys to create a calm 
reading area. Display the books to 
create an invitation. 

− A table and chairs so children can 
practice drawing and writing. 

− Have space to display the children’s 
work – showing respect and 
celebrating their achievements 

Predicted Learning Outcomes 

(WHY?) 
• Enhancing vocabulary development and 

comprehension skills 

• Beginning to read starts with sharing books 

• Learning about the world around them 

• Opportunities for pre- literacy skills 

• Learning sound and letter association 

• Engage with written and oral texts  

• Listening comprehension 

• Understanding of print concepts 

• Showing interest in reading, writing and speaking 
and listening 

Environment 
• Quiet space  

Provocation (Educator’s Voice) 

• Can you write me a story? 

• What letters are in your name? 

• Can you hold your pencil like this? 

 

Reference 

Montessori’s idea of the prepared environment was 

that everything the child came in contact with would 

facilitate and maximize independent learning and 

exploration. This calm, well-ordered environment has a 

lot of movement and activity. Children are free to 

choose and work on activities at their own pace. Here, 

they experience a combination of freedom and self-

discipline, as guided by the environment. (http://

montessoritraining.blogspot.com/2009/03/principles-of

-montessori-prepared.html, 2018) 
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Stage IV: 

Possible Extensions 

Stage V: 

Critical Reflection 

Experiences to scaffold learning 

(WHERE?) 

• Sorting objects with the beginning sound 

• Play dough mats: Letter or number formations 

• Child Sign-In Sheets 

• Read books: reading together can be a special time.   

• Write a book together with the children include their drawing, 

photos and children’s voices. 

 

Family’s Understanding 

Contribution towards school readiness 

(WHY?) 

• Free time and inviting materials will encourage the children to 

facilitate their own learning. This will enhance their love of 

learning for the future. 

• Based on what I’ve learnt, how could I change my environment? If 

not, what could be improved with the current area? 

• In reflection - did I achieve my objective in creating a space for 

literacy? 

• Do I have enough resources available to scaffold learning? 

• Where can children see print in the environment? 

• Do I have natural conversations and incorporate language and 

scaffold learning with children throughout the day? 

• How does theory and research support my environment?  

‘Little Gumnuts’ Thornleigh  

Educator: Becci Armytage 
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39. 3 Part Cards 

Stage I: 

Prepare the experience 

Stage II:  

Implementation 

Stage III:  

Pedagogical Competency 

Resources  
(WHAT?)  
• Card with picture and word label 

• Card with picture 

• Card with just label 

• Objects of picture 
(These could be a topic of the children’s 
interest) 
 
Environment 
• Table and quiet space 

Process 
(HOW?) 

• Have the cards laid out on the table. 
• In a small container have the matching 

animals. The child can pick an animal and 
find the matching picture card, or ask the 
child to choose a picture card and identify 
the picture in the card. Give the child 
prompts to assist. 

• Ask the child to find the matching picture  
and word label. Point to the word under the 
picture and ask the child what they think 
this word says. Sound out the word 
together. 

• Ask the child to find the matching word 
from the separate single word labels and 
place on top of the matching word. 

Predicted Learning Outcomes 

(WHY?) 
• Visual discrimination 

• Extending vocabulary and vocabulary classification 

• Reading skills 

• Connections between letters and sounds 

• Understanding concepts of print and the ways 

that texts have meaning 

 Provocation (Educator’s Voice) 

• Can you find the matching object? 

• What letters can you see? 

• Can you sound it out? 

• How can you tell that they match? 

 

Reference 
Maria Montessori did not believe that reading, writing, 
spelling and language should be taught as separate 
entities. Pre-primary children are immersed in the 
dynamics of their own language development and the 
Montessori approach provides a carefully thought-out 
program to facilitate this process. Oral language 
acquired since birth is further elaborated and refined 
through a variety of activities such as songs, games, 
poems, stories and classified language cards. 
(Montessori.org.au, 2018)  
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Stage IV: 

Possible Extensions 

Stage V: 

Critical Reflection 

Experiences to scaffold learning 

(WHERE?) 

• Card Game: This game can be played in a small group or 

individually. Give the children some picture cards while the other 

picture cards are placed in the middle. Taking turns the children 

can either pick up the cards or match to their own card, or if the 

Educator is holding the cards the children can ask for the matching 

animal they need. As an additional challenge once the child has all 

the matching cards add the word labels and continue the game. 

• Counting cards with matching the number of objects 

• Memory game 

• I spy with my little eye 

• Picture Bingo 

Family’s Understanding 

Contribution towards school readiness 

(WHY?) 

• The children will be interested in learning and extending their 

knowledge of literacy concepts if learning is around a topic that 

interests them. 

• Experiences require extended attention which will prepare them 

for a classroom. 

• Children will build resilience while solving the challenges. 

• Were the children able to identify all the objects? 

• How did the children react when they didn't get the answer correct 

the first time? How did I support them through this? 

• Following the children’s interests what other 3 part cards can I make? 

Bespoke Family Day Care, Berry 

Educator: Kristy McCormack  

Montessori Inspired Curriculum 
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40. Rhyming Basket 

Stage I: 

Prepare the experience 

Stage II:  

Implementation 

Stage III:  

Pedagogical Competency 

Resources  
(WHAT?)  
• An even amount of objects that 

have matching rhyming pairs 

eg 

Rock/Sock 

Cat/Hat 

Dog/Frog 

Car/Star 

• Basket 

 

Environment 
• Quiet space 

Process 

(HOW?) 

• Invite children to have a look at the objects 

and name them. 

• Ask them to select one item out of the 

basket. 

• Encourage them to sound out the names of 

the items to find its match. 

Predicted Learning Outcomes 

(WHY?) 
• Explore language 

• Sorting and categorising  

• Preliteracy 

• Matching 

• Critical thinking  skills 

• Problem Solving 

• Collaboration 

• Phonics 

• Preparing for reading 

 Provocation (Educator’s Voice) 

• What sounds the same as …? 

• Can you hear  that they both sound the 

same at the end? 

• What other words rhyme with …? 

Reference 
Noam Chomsky developed the Nativist approach. 

Proponents of this approach believe that we have an 

inbuilt ‘language acquisition device’ (LAD) which is 

‘wired’ to help us learn language. Once we begin to 

hear language around us, we are ‘programmed to 

understand the structure of that language’ (Nixon and 

Gould 1999).  (https://sielearning.tafensw.edu.au/, 

2018) 
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Stage IV: 

Possible Extensions 

Stage V: 

Critical Reflection 

Experiences to scaffold learning 

(WHERE?) 

• Singing 

• Rhyming books 

• Story baskets 

• Word games 

 

 

 

Family’s Understanding 

Contribution towards school readiness 

(WHY?) 

• Introducing children to preliteracy skills will set them up for 

reading in later school life. 

• Rhyming helps children understand word families which are an 

important part of learning to read. 

• Exploring language will extend their vocabulary. 

• Do I use singing and story time for intentional teaching 

opportunities? 

• What other pre-reading skills could I introduce into my program? 

• Do I revisit activities to reflect on children’s learning? 
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Term 1 Focus: Strong  sense  of  self 

First Term is an opportunity to focus on Self 
Esteem, Self - Sufficiency and Self Identification, 
recognition of belongings, name and surname, 
likes and dislikes. 

Term 2 Focus: Strong  social  sense 

Second Term is an opportunity to focus on the 
sense of belonging, social rules, roles, 
responsibilities, society values, patience, 
strengthening emotional resilience. 

Term 3 
Focus: Pre-Literacy and Pre-

Numeracy 

Third Term is an opportunity to explore many 
mathematical and literacy concepts through 
everyday experiences and particularly through 
Open Ended Resources. 

Term 4 
Focus: Applied Literacy and 

Numeracy concepts 

Fourth Term is an opportunity to look at both 
pre-literacy and numeracy in a more formal 
way. Sound, letter and number recognition as 
well as application within intentional activities. 

SCHOOL READINESS CURRICULUM 
A possible option for programming a preschool year.  
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SECTION III: 

Samples of Educator Programs 
Holistic Approach Family Day Care value the uniqueness of individual Educator’s services. Small 

environment set ups, building relationships, and exploring all aspects of learning are offered by 

Educators in a variety of ways. School readiness programs should be adapted to suit individual 

styles. 
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LITTLE GUMNUTS 
Operated by Becci Armytage 

Becci Armytage operates ‘Little Gumnuts’ at Thornleigh, NSW.  She was recently a Regional Winner in the annual 

Family Day Care Awards. Becci has a tranquil learning environment with daily opportunities for children to 

develop life skills required for life. Becci incorporates 'life skills' with the children at ‘Little Gumnuts’ from 2 

years.  

 Building independence with self help skills (using proximal zone of 

 development). These skills include: pumping soap, putting on shoes and 

 socks, getting dressed, lunches in fridge, putting their own drawings in bags.  

 Cooperative/social skills. Some examples include, Tidying up areas, cleaning 

 tables. Helping others  put on shoes and socks (peer tutoring) assisting others 

         with dress ups, helping friends to open fridges etc.  

Relationship/communication skill building. Asserting themselves appropriately, asking for help, problem solving 

conflicts. 

Scientific, mathematical and linguistic foundations. Name recognition, correct letter formation (via finger tracing of 

name) which inevitably leads to name writing. Knowledge of stories poems and songs through repetition, story retelling,  making up 

stories using pictures and stamps, predicting what's next etc. concrete counting, often leads to number recognition, ordering 

numbers. Concept of left to right. Using everyday experiences eg cooking, sand play dough to introduce fractions and other 

mathematical language such as divide, add, take away, 1/2,  1/4 etc. and open ended questions to provoke thought and inquiry skills. 
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BESPOKE FAMILY DAY CARE 
Operated by Kristy McCormack 

 Kristy McCormack runs an exclusive Montessori Family Day Care in Berry.  Kristy completed the 
 Montessori Diploma and has created an unique and amazing FDC service of her own. Kristy’s training 
 has allowed her to offer the children a spontaneous and purposeful activities within a planned and 
 orderly environment  

 Bespoke FDC has a prepared environment inspired  
 by the Principles of Montessori which include: 

 

 

 

 

 

 

 

 

Kristy supports the children in her care assisting them to be capable and confident learners by providing a prepared environment, 
supplying Montessori resources and by following the teaching principles listed above. By following the Montessori Philosophy Kristy 
believes she is able to prepare the children for life, the program focuses around five curriculum areas these being Sensorial, Culture, 
Language, Practical Life and Mathematics. 

1. Respect for the Child 

2. The Sensitive Periods 

3. The Absorbent Mind 

4. Mixed Age Grouping 

5. The Prepared Environment 

6. The Curriculum Areas 

7. The Montessori Materials 

8. The Role of the Teacher 
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HAPPY POSSUMS 
Operated by Shoko Warke 

Shoko Warke operates a very unique cultural service called Happy Possums at Northbridge. It’s a challenge to focus 

uniquely and educate children daily, but has such high demand within her community Shoko cares for nineteen 

children over the course of the week.  

Japanese families have high expectations when it comes to education, by 8mths toilet 

training begins, before age 3years the children can read and write Japanese words and 

by 4 years of age the children are reading books. Shoko has been able to establish an 

incredible Early Educational program at Happy Possums with a balance of structured teaching activities 

and learning through play. The majority of families that attend the service then move onto the Japanese 

School at Terrey Hills or they are planning to move back to Japan. Therefore Shoko instils a strong cultural program, the children speak 

Japanese throughout the day, have access to Japanese educational books and resources’, Japanese food and chopsticks, cultural 

celebrations and learning to read Japanese are also incorporated into the daily routine.   

Families moving from Australia to Japan find can find it difficult for their children when they enter formal 

education as it is too structured compared to what they have 

become accustom to in Australia, therefore the children will 

often move to International Schools in Japan where they are 

able to learn in slightly more relaxed learning environment. 
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HAPPY POSSUMS 
Operated by Shoko Warke 

The Japanese alphabet is sung daily both the ‘Hiragana’ and ‘Katakana’ words with the children from the 

age of 1. 

Japanese flash cards are used daily to assist children to learn Japanese words 

and see cultural pictures relating to the words, most children when they attend 

Happy Possums know the English word but are not yet using the Japanese 

word.  

During the visit at Happy Possums, the children had helped Shoko make origami 

fish flags. These flags were for ‘Children’s Day’ celebrated on the 5th May, Shoko has a set of flash cards 

specifically for celebrations to assist to educate the children about their Japanese culture. 

Wellbeing practices are part of the daily routine either in the morning or in the afternoon at Happy Possums. 

This includes exercises seen on the Japanese channel or Yoga. Shoko stressed that these exercises are extremely important to learn 

particularly if families are moving back to Japan, these are part of the education which occurs in Japanese schools.    

In Japan the children must wear name tags in any educational 

facility, when the children arrive at Happy Possums they collect a 

name tag before starting their day. 

Structured cutting activities are incorporated and individual 

attention given to children to develop this important skill. 
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TILLY’S HOUSE 
Operated by Chantal Donohoe 

Chantal Donohoe has her Family Day Care service ‘Tilly’s House’ at Wahroonga. Chantal has a 
wonderful sustainable environment and loves to incorporate recycled materials.  Chantal has a 
daily focus on ‘life skills’ in preparation for school.  

Social skills such as turn taking and sharing, following 2-3 part directions and  working co-
operatively with other children are implemented through physical games such as ‘What’s the time 
Mr Wolf?’ and obstacle courses. Emotional development, self regulation as well as being able to 
take on new challenges and developing self control are important skills to acquire.  At Tilly’s 

House Chantal encourages conversations with the children about feelings, especially when they are upset by one of 
peers, books and images are used to assist to guide and manage appropriate behaviours.   

Learning environments are an important part for Chantal. She challenges herself to create new and exciting areas, recently Chantal 
made a water /music wall and a weaving frame which has now turned into a special place where children can display their special 
treasures. Researching new ideas to do with the children is a daily occurrence based on 
the children’s interests. Display walls are regularly changed and are interactive. 

Group time is a daily event where children focus on language and pre-literacy skills, 
singing songs and nursery rhymes, reading books and focusing on name recognition. 
Chantal finds with a young group they are able to maintain their attention best when they 
are sitting at the table for morning or afternoon tea time. Pre numeracy skills /counting 
spontaneously occur through the day- steps, stones, blocks, books, cars.  

Physical skills are a strong focus at Tilly’s House at least one new movement is practiced each week  the children have planned 
experiences looking at skills like hopping, throwing, jumping, balancing etc. Activities are planned due to children’s interests, a lot of 
the activities also incorporate turn taking skills. Encouraging independence through self help skills washing and drying hands, dressing 
and shoes as well as lunchbox preparations and collecting water bottles. 
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THEORISTS  
What inspires thinking and Educator program styles? 

Linking theorists to our everyday practice often occurs naturally throughout the day within many areas of play, but how can theorists 
be seen in action in early childhood settings? 

Many Educators will be inspired by several theorists or perhaps take a special liking to one particular pedagogical practice. We are 
able to learn from each theorist and their approach, perspectives and research. How we incorporate this knowledge into our service is 
crucial, not only to ourselves but also our current and future families that attend. Theorist have particular ideas and beliefs, and these 
theories help us understand why certain behaviour, language, thoughts, actions and overall learning and development may occur.  
Within everyday practice Educators plan intentional experiences, set up learning environments, interpret/reflect/extend and plan, 
analyse children’s behaviour and create developmental assessments, often it’s our own beliefs, values and knowledge that guides our 
practice, but who inspires us? 

When developing your own school readiness 
program, research and discover more about 
some of the major theorists and think about 
how you could practically create, document 
and display ‘Theorists in Action’ in your 
service.  Perhaps you’ll trial research and ‘put 
into action’ one theorist a month or perhaps it 
will be one a term. It doesn’t matter the 
regularity of when it occurs,  what is 
important is how the information is 
understood, interpreted, actioned and 
transferred into everyday practice. 

Begin by asking yourself some critical reflective questions 

• How often do I refer to theorists?  

• What theorists am I inspired by?  

• Where can I go for more information and resources? Why should I? 

• How do my values and beliefs align with my services philosophy? 

• What professional development would I like to attend?  

• Why do I want to know more about that chosen topic? 

• What practices do I already have in place? Which theorist does this relate too? 

• What am I really passionate about? 
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SECTION IV: 

Sharing with families 
Working in a partnership with families is very important for school transition. Explaining the 

intention behind all aspects of your school readiness curriculum will not only help them 

understand the children’s learning but will also give them strategies to put in place at home. 
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      HOW TO PROMOTE THE CREATIVE ARTS TO FAMILIES 

Children learning while they are creating! 

 

• Having the opportunity to be creative allows the child to 
develop a greater sense of achievement, self confidence and 
pride. 

• Fine motor skills, control and coordination is developing 
when children are using a variety of implements including; 
brushes, tape, glue, scissors and natural resources. 

• Early writing skills are being developed at a young age . 
Through the use of writing and art materials the children are 
also developing control and dexterity. 

 

• Creative arts allows the child to develop an understanding of processes. 

• Mathematical concepts are being explored, compared and strengthened. Shapes, size and patterns are discovered and created. 

• Art allows children to be in the moment while enjoying the opportunity to create and express this through art. Art is a 
wonderful way for children to express emotions, self regulate and display individuality. 

• When children have the time to discover and explore they have the chance to experiment through trial and error, problem 
solve, invent new ideas, and challenge new ways of thinking. 

• Spatial reasoning and awareness is developing through creative arts, this skill is important in relation to many math and science 
concepts for their lifelong learning journey. 

• When children talk about their work they are sharing their thoughts, stories and ideas. This can create great opportunities for 
engaging conversations, questioning and extension of vocabulary. 

This assists school 

readiness by giving children 

opportunities to practice 

manipulating writing tools 

ready to write at school. 

It helps them to positively 

express their emotions and 

thoughts. 
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      SHARING AN UNDERSTANDING OF DRAMATIC PLAY  

Imitating Actions! 

 
• Children will often re-enact events within their lives helping them understand and express 

emotions. Dramatic play allows the child a chance to cope and understand a particular 
situation. 

• Dramatic play allows children to take on different roles, gaining an understanding of their 
world, creates opportunity for decision making, allows children to reflect on past events as 
well as being able to have some control over their own lives. 

• Socially, children are learning to cooperate and negotiate together, take turns and solve 
problems in group situations. 

• Dramatic play encourages children to develop self help skills and creates opportunity for 
independence. 

• Empathy is a skill that can be learnt 
through dramatic play, when children put 
themselves in another person’s shoes they 
are able to begin to see things in a 
different perspective developing empathy.  

• Children who are more reserved will often 
open up and express themselves verbally 
during dramatic play. A child may use 
dolls, soft toys or animals to express 
needs, wants and ideas. 

This assists school readiness by 

giving children opportunities to 

build their confidence and explore 

different roles to help them have 

their own sense of identity. They 

will learn to work with others. They 

will become independent. 
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          HOW TO PROMOTE THE MAGIC OF SINGING AND MOVEMENT 
          When you see children singing and moving- it’s more than just songs and dance!  

• Through music children are listening, responding 
to sounds and words and increasing their 
vocabulary. Children are learning to understand 
rhythm, beat and to co-ordinate with movements. 

• Cognitively, children are developing an 
understanding of rhythm and sound. Repetition of 
songs stimulates and increases memory skills. 

• Explore different tones and tempos – loud, soft, 
fast and slow. 

• Socially, music can assist children to learn to share, develop team skills, co-operation, 
build  confidence, self esteem and express emotions. 

• Mentally, the children are able to express themselves and be creative. Dance, 
movement, yoga and singing are all fantastic for developing stress and self regulation 
skill. 

• Learning to play and appreciate musical instruments: This includes the sound that they 
make, how to take care of the equipment and the cultural connections. 

• Physical skills, both fine and gross motor are enhanced and assist to release energy, 
coordinate and strengthen body movements and balance. 

This assists school readiness by 

giving children opportunities to 

learn in a social manner. 

Learning about music is a fun 

challenge for children and gives 

many opportunities for extending 

knowledge in different ways. 
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         NATURE PLAY CAN NATURALLY MAKE SENSE TO FAMILES 

        When children are engaging in nature play, they are discovering! 

 
• Children love to investigate, explore and discover. This is the perfect natural setting to 

encourage creative play. 

• Managing risk outdoors is a skill that children are able to learn through adapting 
themselves to a variety of situations and experiences. The children begin to understand 
risks and the processes required. They are able develop their own strategies and problem 
solving skills. They develop independence and resilience. 

• Strong mental and physical health are present when children have the opportunity to 
access fresh air, natural light and have the freedom to explore the great outdoors in a 
natural environment. 

• Connecting with nature allows for a greater 
appreciation of other living things, learning 
opportunities are created to promote awareness on 
sustainability. 

• Socially, nature play assists children to share ideas, 
work collaboratively and negotiate, learn to solve 
problems together, and observe and discuss their 
surroundings. 

• Playing with natural resources and loose parts allows 
children to discover, inquire, critical thinking and 
creates awareness of the senses. 

This assists school 

readiness by giving 

children opportunities to 

create their own play. It 

will encourage 

independence and safe 

play while out in the 

school yard. 
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PROMOTING READING TO YOUR FAMILIES 
When children are sharing books they are learning to read!  

• Reading and books creates a love of learning, setting the foundation for the children’s 
lifelong learning journey. 

• Children develop an early understanding of literacy concepts including, recognising 
sounds, phonological awareness, rhyming words, awareness that print has meaning, 
and understanding the sequence of stories and events. 

• The more children have exposure to books and are read too the greater their oral 
language, speech, cognitive skills, vocabulary and language development will be. 

• Concentration skills and attention span are enhanced. 
 
 • Reading and sharing stories can help to 

create a stronger bond and sense of 
connection for adult to child relationships. 

• Respecting and caring for resources is 
learned at a young age children learn 
through positive role modelling and 
guidance. 

• Through reading, children build 
understanding and develop an awareness 
of symbols, logos and signs  
and their meaning is about reading.  

This assists school readiness by giving 

children a head start at early reading. 

A love of books will support them 

throughout their learning life. 

By being part of a group and 

independent reading, children will be 

familiar with reading time at school. 
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           PROMOTING STEM ACTIVITIES: CREATE INTEREST AND INQUIRY 

STEM play helps children discover! 

 

• Exploring science through making discoveries assists with understanding how things 
work, predicting, observing and making conclusions. 

• STEM creates opportunity for questioning and critical thinking. 

• Technology can add another element to learning and assists children to understand 
things in a different way, identifying problems, researching and investigating. 

• The creative mind can certainly benefit with engineering in the classroom, designing and 
building structures with a variety of resources, solving problems and developing 
strategies, learning through investigation, cause and effect. 

• STEM learning creates an opportunity to 
learn through hands on exploration. 
Children respond to open ended questions, 
observe and learn through the process 
rather than what is achieved in the end. 

• STEM develops understanding of maths 
concepts including; division, measurement, 
counting, comparison, spatial knowledge 
and grouping. 

• STEM allows the children to plan, construct 
and express ideas. 

This assists school readiness by giving 

children opportunities to be involved 

learners in the areas of science, 

technology, engineering and 

mathematics.  They will extend their 

attention span to help with being 

involved in activities and experiences. 



 124 

This document is property of Alina Dan Consultancy 

 

 

 

 

 

 

 

         SHARE THE OUTDOOR PLAY SKILLS WITH FAMILIES 
When children are busy outside they are learning through play! 

• Outside, the children will be able to challenge their skills, pushing their limits and learning how 
to manage risks. Learning how to take care of themselves and others around them, and play 
safely. 

• Encouraging creativity and independent decision making are benefits of outdoor play. Children 
will explore their natural environment allowing their imaginations to be free to create play. 

• Our bodies need vitamin D. This is absorbed by simply playing outside. Fresh air is important for 
children for their overall wellbeing too, children are  calmer and more relaxed outdoors. The 
larger space also allows for more active play which releases energy creating a good balance for 
active and passive times. 

• In open spaces, children will have the opportunity to learn through play, using the 
equipment and their motor skills children learn to safely manoeuvre their bodies, 
develop spatial awareness and strengthen their muscles. 

• Children will be more likely to join in play with other children 
if they have the space and freedom to do so. Social 
relationships are also learnt outside as the children start to be 
aware of space, choices and the rights of others. 

• Part of being safe is following rules and understanding 
expectations, children are able to trial and work through 
situations, developing an understanding the importance of 
rules. 

This assists school readiness 

by giving children 

opportunities to explore 

their environment 

independently.  

It will help to build their 

muscles to help them keep 

up with what is required 

throughout a school day. 



 125 

This document is property of Alina Dan Consultancy 

 

 

 

 

 

 

        GROUP TIME - ACTIVELY SHARING INFORMATION TOGETHER 

And with families! 

 
• Group time allows children to practice  

social rules. They become aware of  
fairness, inclusion, and respecting their  
peers and others. 

• Children have the opportunity to express 
their opinions, use thinking skills, ask 
questions and find out information. 

• Children can be encouraged to establish 
relationships in the smaller group and also 
have contact with peers who they may  
not normally interact with during play.  

• At group time the children are all able to be together creating unity within the group, 
creating a sense of belonging and enhancing social skills. 

•  This an interactive time where children can share stories or information as well as the 
Educator, developing effective communication skills, listening, turn taking and sharing 
conversations. 

• Concentrating and interacting for a short period improves attention span. 

• Group time is an ideal intentional teaching time: children may benefit from specific 
experiences or topics to support their needs and interest in a small group setting. 

This assists school readiness by 

giving children opportunities to 

practice a regular part of a school 

day. It will give them confidence to 

have their opinions heard. It will 

give them the skills to adapt to 

other people thoughts and build 

relationships with others. 
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     PROMOTING SENSORY PLAY 
Touch, See, Taste, Hear and Smell. 

This assists school readiness by 

giving children opportunities to 

resource their own learning 

through their senses. 

It will strengthen their thinking 

skills to help them be curious 

and inquisitive learners. 

•  Sensory play is vital for children’s brain development. Children need to have the 

opportunities to actively explore their senses and their world, allowing them to 

distinguish information. 

• Sensory activities encourage children to use methods of inquiry through observation, 

hypothesising, experimenting and reflecting. 

• A child suffering from anxiety, frustration or stress can certainly gain a lot from 

sensory play. Suitable activities that connect with the senses allow the child to 

release tension, become calmer and begin to self regulate their own feelings. 

• Children are able to express far more creativity if 

they have the chance to connect and discover 

with the world around them, and be attuned to 

the five senses sight, sound, touch, taste and 

smell. 

• Sensory play creates so many learning 

opportunities and provokes the imagination, 

extends problem solving skills, stimulates oral 

language,  enhances natural curiosity, allows for 

experimentation to occur and provides social 

connections. 
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SECTION V: 

Transition Process 
In the build up to their first day of school, it is important that children are supported to make the 

transition as smooth as possible. Educators should communicate with families and schools over 

a course of time to ensure children are prepared. 
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TRANSITION STATEMENTS 

A transition statement is a document prepared about each student to share information with their future school. Parents and 

Educators collaborate with the child to give an insight about their skills and developmental level. It is not a report card, but 

collection of information that assists the future teacher in planning and getting to know the child. 

Partnerships and strong relationships between teachers, families and Educators support a successful start to a child’s school life. 

According to the NSW Government, ‘Evidence suggests that children who have a positive start to school are likely to engage well 

and to experience ongoing academic and social success.’ (http://www.transitiontoschool.nsw.edu.au/) 

When preparing a Transition Statement for a child in your care, it is important to: 

 

 

 

 

 

The requirements for Transition Statements for each state vary, so it is important to contact the Department of Education for your 

area for more information. Some states have prepared online forms, others have no set requirements. To support best practice 

for high quality outcomes for children, Educators could consider developing their own Transition Statement form.  

• Be honest about the child’s readiness for school 

• Take a positive approach 

• Use language from the Early Years Learning Framework and other working documents 

• Include information about the experiences that have been implemented as part of your school readiness program 
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          SAMPLE WORDING FOR TRANSITION STATEMENT 

 

Imogen demonstrates she feels safe and secure in care by entering our care environment confidently and 

independently exploring the space. Imogen builds relationships easily and initiates conversations with others. 

Imogen loves to challenge herself and is persistent when her first attempts are not successful.  

Campbell is friendly and caring with his peers. He is confident when we interact with the community and enjoys 

being out on excursions, particularly school pick ups. Campbell reacts positively to differences.  

Campbell is working hard on understanding fair play and taking on board others opinions. 

Spencer expresses his emotions in a positive way. He is very good at asking for help. He has great control over his 

body. He can use a pencil and has strong hand eye coordination. He safely balances, jumps, runs and climbs. His 

goal is to hop on one foot. He is very independent with toileting and caring for himself. 

Ethan is very curious and has many questions about how things work. He shows great understanding of 

mathematical concepts and applies them frequently to every day situations. Ethan responds well to 

encouragement when problem solving and likes to try things out with his hands. 

Hallie  is a great story teller. She confidently uses verbal communication and mixed media to express her ideas. 

Hallie  is beginning to understand preliteracy concepts such as letter sounds. She identifies symbols within her 

environment. 
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