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QUALITY AREA 1 IN ACTION 
How can we achieve it? 

‘Quality Area 1 of the National Quality Standard focuses on ensuring that the educational program and practice of educators are child-

centred, stimulating and maximise opportunities for enhancing and extending each child’s learning and development. It recognises that a 

quality program that builds on children’s individual knowledge, strengths, ideas, culture, abilities and interests is likely to have long term 

benefits for children and for the broader society.  

In all services, educators draw on their pedagogy, knowledge of individual children, the approved learning frameworks, the National 

Quality Standard and the underpinning law and regulations when designing contextual programs and considering practices they will use. 

With their knowledge of the children and families using the service, and the community in which they are located, educators make 

informed decisions about how to meet the standards. Educators take a planned and reflective approach to implementing the educational 

program by using an assessment and planning cycle and engaging with critical reflection to improve the program and practice. Educators 

share the program with families and ensure families are informed of their child’s learning and development progress.’—Guide to the 

National Quality Framework 2018. 

 

Documentation and methods of displaying children’s learning will vary for each individual. It is important for your 

curriculum to have systems in place that suit the needs of your children, their families and the Educator. 

This guide contains samples of methods for ‘Documenting More, Writing Less’ and examples of meaningful displays. 
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SECTION I - DOCUMENTATION SAMPLES 
AND TEMPLATES 
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THE MORNING MINUTES APPROACH 
Co-Planning / Co-Programming 

Co-Planning / Co-Programming 

Involves children in both decision making and reflecting about their day. This is usually conducted through simple meetings and  / or 

group discussions.  

Considerations:  

This style of documentation is recommended for recording children’s voices during morning 

(and / or afternoon) meetings!  

This activity will enable the educators to not only record children’s voic-

es but also demonstrate children have an active role within the 

service (co-programming). 

The morning minutes have the role of encouraging and including 

children in the planning of the day. Educators may prefer different 

titles to this group  activity such as: 

• Morning Circle 

• Talking Circle 

• Planning Circle 

QUESTIONS TO BE CONSIDERED: 

“What would you like to do today?“ 

“What materials would you like in the area?” 

“How do you think we should arrange our…?” 

“How do you feel about today?” 
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THE SURVEY APPROACH 

Considerations:  

The survey approach is great for factual information and research! This type of documentation is suitable for 

projects and/or group time discussions! Group times may include small or large groups of children.  

 

FACTUAL QUESTIONS TO BE CONSIDERED: 

Do fish sleep? 

Do birds have teeth? 

Do butterflies have bones? 

QUESTION? 

YES NO 
  
  
  
  

  
 

  

Analysis of Learning: 
  
Learning Outcome: 
  
Principle and Practice: 
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ROUND SHAPED 

SURVEY 

ONE CATEGORY  

SURVEY 
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BEFORE AND AFTER 

SCHOOL CARE   

SAMPLE 
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THE CHART APPROACH (extension) 

Considerations:  

The chart approach may be used either as a project 

or group discussion / documentation! The charts may 

be displayed across the room! These displays are 

great exercises for supporting cultural diversity and a 

strong sense of agency! 

 

Charts are an extension to surveys or rather another 

way of presenting surveys.  



 15 

 

THE MIND MAP APPROACH 

Considerations:  

The mind map approach is a great instrument 

to document the most important activities of 

the day (mind maps may extend for the 

week)! Mind maps may include children’s 

names as well as ‘voices’ (and photographs). 

Mind Maps may be also used as an individual 

record! 

Mind maps are quite commonly used in 

displays. Mind maps are also known as webs.  

Mind maps usually capture the children’s 

voices via actions instead of via quotes. Hence 

why they are fantastic for zero to two age 

groups.  
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INDIVIDUAL  

MIND MAP 
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THE SEQUENCE OF PHOTOS APPROACH 

Considerations:  

This is a great opportunity to write and tell a story via a sequence of photos! The photographs should be the same ac-

tivity and present sequential stages within the activity. This is not about the beginning and/or the end product but ra-

ther the process! The sequence of photos may show an activity (group or individual). 

Title:  

 

Context: The context explains the WHY, HOW, WHAT and WHERE of the activity photographed! 

Analysis of Learning: 

PHOTO 1 
 
 
 

PHOTO 2 PHOTO 3 PHOTO 4 PHOTO 5 PHOTO 6  
  
  

Learning Outcome: 

Principle and Practice: 

What’s next?  



 22 

 



 23 

 



 24 

 



 25 

 



 26 

 



 27 

 

THE REFLECTIVE CIRCLE APPROACH 

Considerations:  

This is a great documentation style for 

addressing intentional questions. 

Children’s and/or families questions may 

also be addressed via the Reflective Circle 

documentation. For best outcomes, 

document children’s responses as quotes 

(include dates for better reflection) and 

names (for a strong sense of identity).  

 

QUESTIONS TO BE CONSIDERED: 

What is respect? 

What is friendship? 

What do you love? 

Where does the wind come from? 

Why do the leaves move? 
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WHAT DO YOU 

KNOW ABOUT 

SPACE? 
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LEARNING STORY 

Considerations:  

Learning stories are a great way of documenting 

the overall story of an interest! The difference 

between the learning stories and anecdotes is 

that Learning Story present the overall picture 

not just a moment in time! 
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GROUP DISCUSSIONS 

Considerations:  

Group discussions may be used by educators to portray children’s participation in 

groups, their verbal input and concentration / attention span! 

Group discussion are best documented by a different educator than the one organis-

ing and assisting with the group discussion. Alternatively, educators may like to audio 

record these discussions! 

May also be presented as a: 

A)  Reflective Circle 

B)  Project 

C)  Survey 
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ARTWORK DOCUMENTATION APPROACH 

 

Considerations:  

Artwork is an important document 

that illustrates different stages of the 

child development and learning! 

Artwork documentation should 

always be accompanied by the child’s 

voice (quote, when possible) and 

photo of the child being involved in 

his/her art activity! 
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This artwork has been 

presented via stick frames 

which is a great opportunity 

to use open ended resources.  
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ANECDOTES 

 
Considerations:  

Are a great way to document a short story. Anecdotes capture only a certain segment and 

are aimed at telling a story but not the entire journey. They are a great and practical way to 

document Magical Moments. Anecdotes may have different formats and most of the time 

they use the past tense.  

 

Mr 4 uses both hands to construct a b-

double truck using the construction blocks . 

My pa has a big n-double & my dad is 

getting a brand new white B-  Double . 
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Mr 3 lead with his R foot 

to step in an alternating 

foot motion across the 

stepping stones .  

Miss 4 used a right handed pincer grip to 

create a picture of mummy, daddy & her 

brother . My dad doesn't have much hair 

because it blew off in the wind was the de-

scription used to accompany the creation . 

Miss 3 & Mr 4 investigated a variety of natural re-

sources to construct a car park . Using a collabo-

rate approach each child helped to position the 

timber , tyres & balance planks around the outside 

to form their car park . Each child rode a trike into 

the middle of the car park expressing they were 

parking there cars  
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Analysis  

Children show a connection to & contribution to 

their natural world . They explore & investigate 

nature & work on cooperation with each other to 

achieve the task . Problem solving & the cognitive 

ability to think' was reflected by both children: 

first  Mr 4 sourced the wheel barrow , 2nd Miss 3 

sourced a rake  

Setting : outdoor environment  

Mr 4 & Miss 3 were in the outdoor environment kicking 

the leaves with there feet. Mr 4 seeks the small plastic 

wheel barrow in the sandpit & proceeds to use both 

hands to place the leaves into the wheel barrow . Miss 3 

asked educator for a rake . Educator promptly provided 

the rake . As Miss 3 approached Mr 4 she expressed ' 

sharing is caring remember , I rake then you can have a 

turn ok' .  
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Miss 4 entered into care & observed foil pieces on the creative 

table . She asked what we were going to use the foil for , paint 

maybe she exclaimed '. 

3 pots of paint were provided & miss 4 proceeded to use a right 

handed fist grip to motion the paintbrush over the foil . Miss 4 

used her r hand to stroke paint on her left hand covering all fin-

gers & Palm of hand . She requested paper to make handprints 

for her mummy . Miss 4 stamped her left hand onto the blank 

paper, she then motioned both hands through the paint before 

stamping both hands onto the paper to create prints  
Analysis : a confident very enthusiastic Miss 4 

demonstrates her curiosity & wonder . She 

used the cognitive ability to think about ways 

to utilise the foil . The diverse ability to fur-

ther use her imagination reflected a transi-

tion from brush painting to hand print inves-

tigating .  
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SERIES OF JOTTINGS 

Considerations:  

This type of documentation is a great way to capture different actions the child has been en-

gaged/involved in. It is a very brief and succinct way to document. 

It is usually a format used for children that are working towards their social skills and collab-

orative approach.  

 

 
DATE JOTTING 

    
  

    
  

    
  



 50 

 

THE PROJECT APPROACH 

Considerations:  

Children have a strong disposition to explore and discover. The Project Approach builds on natural curiosity, enabling children 

to interact, question, connect, problem-solve, communicate, reflect, and more (http://projectapproach.org). 

STAGE 1 – HYPOTHESIZING 

This is the initial stage of enquiry. It is important that as educators we do not take over or rush through this critical stage. This 

process gives the educators a clear indication of how much children know about the topic discussed. 

What do you know about….?  

Is the simplest question to be used during the hypothesizing stage. However, other variables may be considered. Some educa-

tors document this stage via a reflective circle and offer all children attending across the week the opportunity to get involved.   

  STAGE 2 – RESEARCH 

This stage is a great way to add more concrete and factual date to the previous stage (children’s answers). 

The Research conducted will aim at specific information named - research findings. These findings look great when presented in 

a table. 

http://projectapproach.org
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THE PROJECT APPROACH 

STAGE 3 – ACTIVITIES 

Once the brainstorming (including both hypothesizing and researching) has occurred and documented educators are now ready 

to implement a variety of activities. 

The activities implemented (which may vary across all areas from creative arts to outdoor gross motor) could be documented 

sequence of photos displays. 

 

STAGE 4 – REFLECTION  

This is the final stage of the project. It is an effective tool to consolidate 

the learning occurred through a variety of reflective questions. 

 

WHAT HAVE WE LEARNT ABOUT? 

 

This is a common reflective question used by 

educators. A final reflective circle may be used.  
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CRITICAL REFLECTION 

ACECQA explain critical reflection:  

Educators reflect on their actions every day. Reflection is the thinking educators do as they are working with a child, 

while also observing the environment and planning what they will do next.  

To enter into a style of teaching which is based on questioning what we’re doing and why, on listening to children, on 

thinking about how theory is translated into practice and how practice informs theory, is to enter into a way of working 

where professional development takes place day after day.  

The Early Years Learning Framework (p 13) and Framework 

for School Age Care (pp 11-12) have a set of reflective 

questions to guide educators and identify ‘on going 

learning and reflective practice’ as a key principle 

underpinning practice. Both frameworks explain that 

‘critical reflection involves closely examining all aspects of 

events and experiences from different perspectives’.  

(http://files.acecqa.gov.au/files/NEL/Topics/Topic%20-%20Twelve%20-%

20Critical%20Reflection.pdf) 

REFLECTIVE QUESTIONS FOR CHILDREN 

What were you doing? 

What did you learn from this activity? 

What  did you find hard about this activity? 

What did you enjoy doing this activity? 
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This service has used 

newspaper articles to 

promote critical reflection 

discussions.  
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SECTION II - MEANINGFUL DISPLAYS 
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How children’s learning is displayed around the environment is as individual as each Educator. 
• When designing and planning a display, it is important to remember that they need to be purposeful and meaningingful, not just decorations.  

• Displays can be artwork, photos, children’s voices, projects, anything that is important to the service. 

• Displays can be growing and ongoing. Allow space for them to be an important part of the environment. 

• Displays need to be changed and rotated in an appropriate time frame. 
 

Considerations: 

Displays at children’s eye level. 

When the children’s learning is visible to them, they are able to reflect and revisit their learning. This may lead into further research and teachable 

moments. Teaching children to respect the displays is vital. 
 

Showing respect to the children’s work. 

Asking the children if you can display their work is something you should consider. Treating their work with respect is so important, ie not folding, or 

using tape that could ruin it. Children’s work should be displayed with as much care as art in a gallery. 
 

A sense of belonging and ownership. 

Having the children’s photos and names on the displays with give them a great sense of belonging to the environment, and will make them feel proud. 
 

Including analysis of learning. 

All documentation needs to include an analysis of learning, including Early Years Learning Framework Learning Outcomes; Principle and Practice. Also 

consider adding a theorist link; quote; National Quality Framework link; and link to the Centre Philosophy. 
 

Using complementary colours and consider adding natural elements. 

Displays should be beautiful.  They should be eye catching, yet blend with the environment. Consider backing the children’s work or framing it. Thicker 

card stock, material, hessian, or bark make interesting backing. 
 

Family Input. 

Whenever you create a new display, share it with the families. Draw their attention to it when they arrive for pick up or share a photo of it. 

Encourage them to have input, record their voice. Have sticky notes available for them to add their comments to the display. 
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WALL DISPLAYS 
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OUTDOOR DISPLAYS  
(Using  whiteboards to plan outdoor activities) 

 

CONSIDERATIONS: 

Outdoor environment require just as 

much planning for learning as indoors. 

We need to plan for learning not the 

activity.  

The design of the physical space plays 

a primary role in facilitating the 

development and maintenance of 

relationships throughout the 

education and care community, with 

indoor and outdoor spaces sending a 

message that getting to know one 

another is important, and constructing 

expectations of how we work, live and 

play in that setting.  

(NQS PP (2012) An environment for learning. Retrieved from: 

http://files.acecqa.gov.au/files/NEL/NQS_PLP_E-

Newsletter_No30.pdf) 
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THINKING OUTSIDE THE BOX DISPLAYS 
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THEORISTS AT A GLANCE 
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INTERACTIONAL DISPLAYS 
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VISUAL VISION 

 
CONSIDERATIONS: 

Time to reflect on YOUR Vision and on of the most important aspects of a service is  a services Visual Values.  
1. Firstly, visual presentation of a services values are a  great way to present, embed and communicate consistently 
about the beliefs and outcomes that the service wants to achieve/maintain. 
2. Secondly, Values are a great way to remain focused and reflect when required. Values can help define - Who are we? 
What do we believe in? What do we practice and promote? 

Take some time to clearly define your most important values within your service.  
Aim to present them visually as much as you can for the best impact.  
Embed these values into everyday conversations, staff meetings and other official documentation as well as displays 
across the service. A great way to start the conversation around our service values is through deep and meaningful 
Critical Reflection. 

 How clearly / evident is our practice linked to our beliefs? Do we clearly understand what are we working towards? 

How specific is our growth (implicitly our action plan/s)? Who is driving our vision? Who is responsible? For what? 

Why are these values important to us? Why am I responsible for implementing such values? 

Do I respect these values? How committed am I to my role and my responsibilities? 

How are the children affected by our service values? How are children affected by my commitment? 
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PROGRAMS AND CURRICULUM 

 

CONSIDERATIONS: 

The EYLF outlines that: “Children’s learning is ongoing and each child will progress towards the outcomes in different 

and equally meaningful ways. Learning is not always predictable and linear. Educators plan with each child and the out-

comes in mind.” (Early Years Learning Framework, p.19). 

With this in mind we encourage educators to use this reference as a source of information rather than as a prescriptive 

checklist. A sound understanding of developmental milestones will support you to effectively assess children’s play and 

learning. Intentional teaching, planning and evaluation should be based on sound professional knowledge. Links to the 

Early Years Learning Framework (EYLF) outcomes and the National Quality Standards are given as examples. The exam-

ples should serve to support you in your reflection about how sound professional knowledge supports your evaluation 

of the EYLF outcomes. A sound knowledge of developmental information (as well as ongoing professional learning 

about theories of play and development) will enrich and inform your understanding of and support for the learning 

and growth of the children in your care.  

It is our belief that when educators embed the practices and principles of the EYLF into their daily practice, the EYLF 

outcomes will follow, as will the capacity to meet the National Quality Standards.  

(Early Years Learning Framework Practice Based Resources - Developmental Milestones  (n.d) Retrieved from: http://files.acecqa.gov.au/files/

QualityInformationSheets/QualityArea1/DevelopmentalMilestonesEYLFandNQS.pdf) 
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QIP IN ACTION 

CONSIDERATIONS: 

The National Regulations require services to have a Quality Improvement Plan (QIP). The aim of a QIP is to help 
providers self-assess their performance in delivering quality education and care, and to plan future improvements. The 
QIP also helps regulatory authorities with the assessment of the service. 

A Quality Improvement Plan must: 

• include an assessment of the programs and practices at the service against the National Quality Standard and 
National Regulations 

• identify areas for improvement 
• include a statement about the service’s philosophy. 
A QIP should also document and celebrate the service’s strengths. 

Approved providers are responsible for developing the QIP and must ensure there is one for each approved service. 
The QIP must be: 

• updated at least once a year 
• available on request by the regulatory authority or parents of a child enrolled or looking to enrol at the service 
available at the principal office for family day care services. 

ACECA (n.d) Quality Improvement Plans. Retrieved from: http://www.acecqa.gov.au/quality-improvement-plan_1 

http://acecqa.gov.au/national-quality-framework/national-law-and-regulations/national-regulations
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